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fis has been advocated by professional psychologists,
4

to 'give psychology away," the author wishes to "give

his study away." Hence, tnyone 'may copy or Use fOr,
Js

. .

non-prpfit purposes the data included in this report
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THE STATUS OF PRECOLLEGE PSYCHOLOGY IN_FLORIDA
FROM 1970-71 THROUGH 1974 -75:

A REPORT OF AA LONGITUDINAL STUDY

o F
ps

. obta
sAbj
curric
pnblica
Casteel,
an group
relative t

Robert J. Stahl,

INTRODUC5ION,

uring.the 1970L'71. and 142-73.,scool years, surveys
orida secondary sqhoole-relative to the teaching of
ology'mere conducted.', surveys were designed to
n specific on a wide variety ofiareas and
ts pertaining tO.th status'of*psychology Within the
lums of Florida's
ions of the resu
1972, 1973) we

in making cu
thisicours

t.

. Since.th
college psych
insezvice work
the state. Mean
diverse education
curricu4r 'materia
journals, to intro
establish certifica
relative to. training
to influence the,4Aire
in future years,4ave
direction ,of thaysycho
schools.' QuesOons rega
and the identiOcation of
area spurred the a.uthor'on

report
ogy w
oris

hi

econdary schools.--The subsequent
ts of these studies (Stahl and
used by a number. of individuals

ricular and instructional decisions

g of'these two status studies, pre7
the foops of attention of several

nd teaching clinic-sessidns within
0, concerted efforts on the part of
and professional groAs to develop

s, to establish related. Rrofessional
c and revise existing textboos,,to
on and college degree requirements
eactiers tb teach these courses;oand
ion in which tkite course will take
tempted to influence the nature'and.-
gy course in Florida's secondary
ing the effects of these effo/Ls
trend.s.within the curricular
td.conduct.the'third study.

DESIGN AND PROCEDURE"

These1ebtion of schools t. be surveyed/in thet-1974-75
study was d.iferent from the p vious' two surveys. Whereas
before all Florida schools whic contained grade level(s)

foreor 14 were sent question Aires, the mailing list
197 survey was screen All Public secondafy

schools wek;aut.omAically placed .n the mailirtg list.
However, only thoSe private school with miore.than_ten%
full- time /faculty members.Which.wer A-not dlsochool's,for

-the meritilly-hano0.capped were consid red for inclusion-in
the stu .e Hence, of thel38,Florida private schOol which:
-included.*condary.4radeievel slidens,-11 were excluded -

when thse-b4teria identified above, were applied'. 0.f the
teMainingri107 "schools, 11were randomly seI6Ced to e /,

No,



0

included in the survey. Eventually, 266 public and 71
private secondary schools made up the total sample of 337
schools inoluded in this project.

In April, 1975, a four-page questionnaire containing
--40-items accompanied by an introductory letter and a
self-addressed return envelope were mailed to 337 Florida_
'secondary_schools. One-hundred and sevehty-six schtiols
returned questionnaires from the.initial mailing, and 51
schools responded to the second'mailing sent in mid-May.
A non-statistical scanning of the two sets of responses .7'

su4.4-ested there was little difference between the retuians
of the two sets of data. This report includes data front
227 respondents min the 337 schools surveyed (67.4%).

In addition to the teacher survey, 26 of the 179
teachers (14.5%) who indicated they taught the separate
course in psychology in their schbols were asked if they
would.allow their students to be surveyed.as.well. .1hes-e
26 teachers were randomly selected from the total list'of
teachers available as of,May 10, 1975. This list include&
the names of 147 psychology teachers., Each teacher re-
ceived a brief letter explaining the 4equest, a sample' of
the two-page,' 9 -item questionnaire for students, and. ac stamped,
self-addressed' return postcard'on which they could indicate
the tqtal number of student questionnaires they needed.
Twentli-fife-of the 26 teachers agreed to the request. 'In

I all, these teachers rdquested 1,309 cokes.of.the-st ent
guettionnaire. Twenty-four teachers returned 1,215 )

pfeted forms. The results of the analysi, of these student
_data are also tic) be reported in this monograph.

.
4

Although 4_,_report of the 1974-75 survey results could.
stand alone, much.oethe Value:of this ,particular survey
rests the fact that,it,provides data to examine changes
in precO'ilege psychology in Floridibvera six-year period.
In fact, the collected data provide the oi*ortunity.for
the-lirst longiiudinal,study Jof this subject area Within
the secondary school curriculum of one State. Combined .

with ,the results of the-1970-71 and 1972-73 surveys;
infomation was available to 'study trendsAilhin this-
.subjec area. The threeteacher surveys aAd-Onp student _' ts

survey provide, ampleordat'd'to..study extensively the phenom-
enon ot?pSychology asa'qoursse of study in, the secondary
school_ curriculum: . .

this monograph, 'will report a c#Mtlated data along
Because of the amount .of of the available

the fOlIDOing rganiiational pIanl

era,
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However, when,appropriate'or necessary, modifications in
the above organizational scheme will be made in order to
preserve continuity, to emphasize'particular points, or
to maintain some semblence of readibilityy

- 1

III. RESULTS

I x

First, results for individual items of the
1974-75,teacher survey will be presented.
and discussed;

Second,,,when available, data from the two
-previous'teacher surveys will be presented
and examined in, light of the more recent
findings;, and

- Third, if available and pertinent, informa-
tion from the 1,215'student gdestiannaires
.will be presented and analyzed in light .of
the teachers' responses."'

Forltne first time in three surveys, the information
provided.by the respondents not teaching the psychology
courses was spathe. These 48 'respondents (2.1.2%)-,reported
they did not teach separate courses in psychology nor were
such cohnses offered in their schools. In part,. the lack
of information may be due to the fact that in the past a
number of persons in this category of respondents completed
the E-4uestionnaire for a colleague in. their-school who
actually taught these separate coursed. uThis former pattern
of response did not re-occur in this survey., Due to. the
sparseness' of data from these non -- psychology teachers and -
remaining consistent with pievious'reports ok'questiohnaire
data., the information.presented and discussed relatime,to.
the 1974 -75- survey will focus on the responses .of the 179
individuals who actually taught the separate courses in
'psychology in their schools. ,

.8

1. The NUmbero f Schools Offering Psychology COurses

The results revea1ed that-psychology as a separate
.COurse of. study was taught in.179,,Of the ;227 secondary .

school's responding to the,guestioinaire.(7a,0%).:7' Of the
266. public "sch000l surveyed, .194 (72.9%Y returned con- r

-Pleted questionnaires with 158 respondents 181.40....repOrting
theYbtua,14-- taught the separate psychology) courses offered
in the.'Schopl. -Thirty hreef.oftthe.71 private schools
=surveye responded with'- 21 respondents (61.0)indicating.indicating -

.they their school!s psychology course-offerings.
The 158 puhlic and 21 priVate4SchqplteSpondents. made up
the-whotaligiit thesei:separate,CoUnses,

Fot-thefirs.t#M0inthtee sytveySthe. teachers_
whO;a0 taught lie"SeiArate_pSychoIogy,courSes in the

C.
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. 179 schools,which offered Such' courses,completed the .

questiqnhaire.. In 1970-71 and.1972-73, nearly ten percent. ''"

of the returned questionnires were, completed k)17 someone -

else in 'the school besides the-teachers who taught these
4courses (8.6% and 9.7 %, respectively).

(When compared to information collected in the.1972-73
4 c study, the 1974-75 results represent'a slight increase in

the .7total n;:imber. of Florida'seporlda* schools which offered
separate courses in psychology:! The 179 schools, offering
such courses.were only four . more than the total of 175
schools which. reported -they offered the 'course
This total represents an,increase of only 2.3 percent in two
years.. This small increase in n_umher of schools is to be,
contrasted with the increase of 35 schools .(25.0 %) reported'
between the'19.70-71.and 1972-73 figures. ThesOata would
suggest that after several years of.rapkdv unprecedented'

O

1

.-grbwth within, the, precollege curriculym, the growth of
psychology 'as measured in terms of the number- of new or
total, schools offering such courses.has' slowed drastically
and may have,even:peaked. .

t . 1
...

1
.

#-
,

,,-.

,

The 4 er of schbols which will offer geparate.courses
in Psycho in the future may be ab'Cutr,the same as reported.

. in this survey.' In-other wor4, those. secondary schbols
1 which were able ta include such courses may hax-ie done So

while those schoRls not able to offer a separate course .

may have been forced to wait until more funding and qualiflied
personnel make Suchadditions'possieble. In this'latter

', situation, as school budgets becom% tighter; there is, less.
chance schools not currently offeging the course will find °

the 'money to,develop Such courses while,thode schools _

, currently offering the psychology courses may )5egin drogping
these coursed in favor of the more standardized -and tradi-
tional Curricula= offerings., Should the availability of

a funds'be a major condition regarding the introduction.or -

continuance of separate psYdhology, courses, current economic
.., 1

conditions would forecast a less- than' - bright futUre for
_psychology in thp precollege curriculum. The7-4,tave:towards
including such courses in more secondary:schools may-have

, ,
%crested. -._ . - --. -,.. - . _-

.; 47

--

In -addition to the above,- while the 1974-75-esults
7-- -ireport*I-dri,ingreavt,e

ang sdPai-ate psycliglqUicourses,1hegefdata keptesent'a
t,. slight decrease from the W2--.73';f4gui;e-s_wheh compared to.

the total number of schools.regilondinitto each/SUrvey .

(179 gf 227.schoolsor'.78:9%,in 1974-75 compred to 175
of 218 schools or80.3%." in 19724-73).,0'

. .. ,.

.,

2. The. Types, of Schools Courses
_ 4 ,

f In regards to type of schools .which offered, separate
, , ,

: . . ,
.

.

1.3 s
.71
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psychology courses, the data indicate these courses were"... ,

. aVin offered primarily in public secondary schools (158.
rdspansesor 88.3%) withtatholic parochial schools (10

.

respon'ses or 5.6%),.private non religious schools (k responses
, or 2.8%), private non-Catholic religious schools 4 responses

or 2.2%) and laboratory schdofs (1 'response or .6%) following
in that order.1 Two years previous to the 1974-75 survey, the
analysis of the 1972-73 returns revealed 85.4 percent of the
158 psychology teachers (135 teachers) taught'their courses.
in p.iblic schools with non -Catholic' religious schools (11
responses or, 2,40%), private on-religious schbols (6 resporpses
.01-3.8%), and, Catholic pai-ochial schools (4 responses or 2.5%)
falldwing in that-order.

.
.

1- :, .
. .

- These two sets of data reveal two important shifts
relative to the types of dchools1Whichjoffered separate -

psychology"courses,: 1) the greater teldency of public schools
over privAte schools to offer such courses; and; 2) the shift
of the status ofCatholic.schools from last to first among
on-public schools:tooffer such courses. 'Greater stability
of fingnialsupport may explain the first,of these shifts

.

while the opening up of Catholic ,school curriculums,to ,in- q,

clude mere * contemporary dontent'and subject matter may explain!
the second. V*

' . -

,

. . , .

In part, the differences between the I972-73,and 1974-75
data may also be attributable to two, otheactors. First,
the randomsselegtion of non-public schools for inclusion ,in'
the more recent survey may have excluded a number of private
non-Catholic schools which offered such bdurdes. Second,
Catholic schools-may have,, been engaged in the prdcess of
expanding their respective curricular 'offerings at a time
when non=Cathdlic priVate schools were Aecreasing their own

-,..,......1 fnon requagfed course offerings. Of importanceilis the fact
that fiv of the six Florida schools which required the
psycholo".cdkirse for graduatiori were Catholic schools.

. Howeerf with 15 °fp-the 19Catholic,schools surveyed (78.9%)
responding tpthe 1974 -75 qUestionnaire and .pnly 16 of 52
non-Catholic'schools (30.8%) resPohding, these data may
or11' deflect the possibility that'parochial,..school teachers
saw more.,benefit,coming to theM from the completed, returned 1,
que6.6.onhaire than did perbOnnel in other types of 'private .

school settings.

T

Descri tic3rTgCifOols Ofeang Psychology gour<ses i

. , -, '-/-
.

I f
p

'As:di their coun terparts two years earlier, the 1791_ , . `

' i ) ° 1

/ We
, 1

Perftentage figures cited'here and/throughout are based .1

'-upon the number"of respondents whomarked the: particular item,

/Z11

thus,ex uding'non-sespondents. For this reAson, afgiven
nuMber.f responses may be assigned differ,ent percentages

oidrng to -the total ,number of respondents who marked that
li arfictlar'item. -.

. '1/-0..
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I-psychology teachers irl 1974-.75 taugh
.schools with dissimilar 'total schcol
Mixtures, and,urban7rural settings.
'relative 'to these schcol charactens,
bdidRif.

(A) School, enrollment data f,

t their courseq.in
enrollments, racial
The data collected

tics are reported

One hundred and twenty -two teachers (68.5%) taught in
secondary schoors'with over 1,000"4.tudents enrolled with
97 of these 122 teachers teaching in schools.wAh an
enrollment of over-1,500 students. .Schools with enrollments
of between 501;to 1,0SO-students ranked: second with 26
responses (14.6%); 1,001 to 1,500, third with 25 responses_

re
(14.00; 351,to 500, fourth with: 16 -reDnses,(9.0%); arid,
less than 350 "students, fifth -with 14' ponsed (7.8%Y.

'These 1974-75 data -a.De to be comparea to the 1972 -73 data
whiphitepo9tedschools with overj,000,students enrolled
ranked ifixst,with 101 responses' (64,3%); 501 to 1,000,-
secondiwith'25 respOnses (l5:99,); ihss than 350, third-With
22 responses (14.0%)Cand, 351 to 500'stwiehts, fourth with
9 responses '(5:7%).

Because information reggrding student enrollments
'were not Collected in both surveys .usl.ng the same categories,
effOrte to compare''the above data maY-produce mlisleading
conjectutes. HoweVer, when data are combined 'to create

.

similar categories for pprnoses of comparispn,'the results
indicate that.a number of schools with less than 350 students
in- grades. 9,through 12 dropped their psychology courses,

. between the 102-73 and 1974475 school terms.. Conversely,
all levels of schools with enrollments of over, -50 Students
tended-to-add psychology courses with thk'greatett creasy'
coming in schools with over 1,000 nts enrolled.,
trend would suggest that smaller school. will contin.u to
drop separate psychology courses from th'ir.curriculum
while-larger schools May continue to add these courses
within their already expanded,curriculum:

4

From thede data, it would appear 'thatpsychology as a
separate' course 'offering is more likely tote taught in
schools .able to provide non-critical and elective courses
in' additiofi tO their required-instruCtionarcOmoonents

7----vreititr.7figTiOn-FIIKOW,7Arne r-ranism , . Conmunis , etc
which continue to bpeltate'to restrain ',the development.a
offeringof_psychology gOiirses in small, high sChooit'.
These enrolimeht figures ulaY,also reflept the -impact on
the 'curriculum ofschools.forced tO coftend-with course
Offerings base upon,E.T.B: funding. _

V

mixture'of school enrollments,

Of the 17.8 teachers who indicated the ratio of whites-
to-blacki-atterding their schoOlS1 128 -teachers (71.9%).
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_

reported they taught in "schools with a. racial balance of
approximately 80 percent white and 20 percent black.2
Twenty-eight teachers (15.7 %) taught in schools with a
65%/35% white-black ratio; 9 teachers (5..-1 %) each reported
a 35%/65% and20%/80% white -black ratio; and, 4 teachers
(2.2%) report$a' 50%/50% ,ratio. Information ieceived,from.
the 1972 -73 teachers revealed that 110 teachers (71-4%)
.taught in schools with a 80%/20% white-black,ratio while, 23
teachers (14.9%) taught in schools with'a 65%/35% ratio; \7
teachers (4.5.%) taught in schools with a 50%150% ratio; 3
teachers J1:9%) taught in schools with a.35%/65%.ratio; and,
11 teachers (7.1%) taught in schools with a 0%/80% katio.

- f

Comparison of these earlier findings with*thelatest
riesults-ie difficult., While some shifting took place in
terms of the.racial balance of schools. which offtredlthe
course, the continued efforts to meet HEW and court - ordered
guidelines relative to raciaI mixtures in schools,ziay in'part
explain'the shifts appareni ifi theAata. Many of the schools
which offered -the course two yeart previously could have
continued to teach psychology, but shifts in student.racial
population. Might have changed the ratio orblacks to whites
enough to change.'their.response to this particular item,.
Hence, the differences reported Mere may be due more to
Shiftsin race ratios within the same schools rather than .

serving denote,a'slight trend towards offering gsychOlogy
courses in more predominantly bladk secondary schools.

Contrary to the above interpretation; these_data may-'
reflect concerted efforts by individuals ,in predominantly
black- schools to '"introduce separate'colmset in psychology_
intotheir-schoolls.aurriculum. .,However, data- t6 be --
repotted,later would' tend not to .girpPort this latter inter- °.
pretation.. aiese data would lead-to the ,conjecture that
while the totl number o'f predominantly black secondary
schools' offering separate courses'in psychology is increas-.
ing, themajority of students who enroll in thege courses,
even in,r6oscy black :schools, gontinues,to-A5e white.

.(C)- Geographical Setting'of'schools
. .

c .
«

Data relativeto the geogiaphical and asocial settingg of
the schools offering separate courses in psychology revealed

-.

,,.-,- ---, ---these, 440,0:1-se:r4or.e,,9f,tqn,, 1,stet..,n,-.94411r,s1(.1,9,1-3.1-.. _
.

. ,,

i ,thah Urban (32.6Wor rural (28.-1%Y.areds..- cOffipaHSon 6 v-I'--c--1-4-7
. .

these data with a similar item inclreed- on the. 19'72-73'survey
.

is-difficult because the choices -provided'the respondents ..-

were not identical. A clear Majority of the 1972-73 teachers
;.°

4

2A number:of teachers wrote to indicate the ratio was
closer to 100%/0% or'95%/5% in* their respective schools- 'All
their' responses,wre.coded as being Closest to the 80%/2Q%
,ratio listed on.the4UestionnaireV Al$941er.aaditional'
responses which were provided-by teachers. were transfamed
into the nearest ratio listed for.them to Oleck., ,.

16
.

effIMIN



N So

_

..
os

(57.8%) ported they taught in,secondaryschools Whose,
geographical and social getting was urbaA in nature. Schools
in rural 'settings were a distant-second, (22.7%) With schools
which drew students about equally from both urban and rural,
settings producing nearly a fifth of the responses (19.5 %).
How many of the 1972-73 responses would have indicated the
"suburban" choice is not possible toScompute or even estimate..

One poiht of interest relative to teacher responses to
this item sholiAPbe brought to the reader's attention. Some
teachers in schools-located.in small town's-of less- than 10,000
populatiOn indicated their scho served- ban-oriented
students while several responde s j:n.towr of over 30,000'
population.marked the rural opt on. While it is conceivable
th 'a large town school, espeCiariy With massed-bussing
miht house students frOm a rural setting/it is highly
iMprOable that a,school in a-town-with less than 10,000'
'persons would enroiedominantly urban' students.' None
of the schools, just described were located near sprawling
urban - suburban areas such as'Miami, Jacksonville, Tampa, or
Orlando.

1.

itemThe responses to this tem appear to have been based
more upbrkea04 rwpondent'sddfinition of the meaning of
'the three\pWce7provided, i.e., urban, ruralcand sub-
urban, thanlipon the actual population density of the
area servediok,..the particlU1ar sbkool. Finally, the nebulous
nature of what cOnStrtutWan urban center, a suburban area,
or even a rural docat'ion ems of Specific boundaries or
an articulated definiti n.4:contributes to -the, discrepancies
represented in .thelAtes'

4 *-
s/ es of these teachers.

4. .

4. Other Courses-tlhi,c44holuded 'Psychological' Content

courses or subject.areas other than those.4
.r

i-

.

, ,-InformatiOn-elative to the identity and frequency of
ses

441.abeled Wychology" which contained Some - '_psychological'
'content and concepts was obtained.. 'After coffibining.the data
from aft-2/7-respondents, the resul

,

ps revealed thatt.
'psychological' subject matter was again being included .i.n a
variety of -other courses -and was still considered important
-to the understanding and application of Content studied within
these substantitive areas.. ,

.

The} 95' duatis,1410 ,responded tort --4s -tem gi c-th
questionnaire idehtified the following courses as c.ntaini 4

psychological Subject matter: Sociology (44 TespOnses or
46,3%);*Senioi. Social StUdies (38 responSes Or 48.4%); ehiVd

--,Development (31 responses Or 32.6%40'Family Life:1?4 respOhses
or- 2-5.3%);,.Home'Econbmits (18responses'pr 1.'s,9%);,'Cohtemporaty
Issues(13 responses, or.13:7%); and, ProbiemS of Democracy
(4'responses or 4.2%). .Theohoide labeled'other; received : y

16 .responses and included. *uch 'courses as Human,RelationS'
(3),.Introductibn.to the Behavioral SCience'S (2Y, Religidn

17
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. and Anthropology, Parapsychology, SocialInstitutions,

Abnormal Psyaology, Psychology of Human Sexuality, Moral
Guidance, Anatomy and Physiology, Business-Education, and

.

Religion and PSychology (1 response each)...
. ,

.14 .

Manyof the 95 respondents marked two or moreibf these
courses which revealed that several,' different courses within
their, curficdlums. included content which was .'psychological'
in nature. The 189 -Courses identified by these respondents
representa'sizeable increase over the number of courses
revealed in,previous surveys ups and 140 in 1970-71 and
1972-73, respectiwely).) ,

4
o

.
, .

1

The increase reported above continues to follow the r.

'frerfd:7found in the.preVious two. surveys. Schools and
. teaeh,4-s continued tdexpand.their efforts to inc*tde at

least some psychOl4iiica.1 subject matter into their course
. content even when these courses Were,not immediately related

*to,this discipli field. Hence, teachers were at least
introducing more tudftnts to psychologi al concepts and
subject matter even w1en separg* cours s in psychology
Were 'being offered-in eir school. This pattern.of teacher

%

response is especially important inl-iight 'of-the .tact:that,
Of the 95 rO6ondents idAntifyitg other cou'rges which incrUded

pr'psychological' content, KJ O were psychology teachers.
, .

Because feWipf.thee
.

teachers taught a fulr load of :
psychology classet, these r sults may well reflect the efforts
of these teachers to includ psychological subject matter in.
other Courses.they-themSel s taught: Thus, rather than
explaining the increase in inCluding psychology-in other
_coursesin terms of schools making concerted efforts to

,.incorporate as much !psychology' as possible into their- -
curriculums to at least expose more students tio this discipline
of study, a more accurate explanation, OT thesip_gains may bethat these 'pgychology'teachers infused, their other course
assignments with thiS subject matter content. :eat another
plausible explanation is that the respondents who taught the
psyChalogy courses may have coMpleted the entire questionnaire
more'fuily than did respondents who did,nOt teach these courses

. .

In 1970-71 and 1972-73, therespondentg also identified
_other coursed which included psychological sUbjeCt matter.i
Interestingly,,SociorOgy, PXoblems of Democracy, Family

xLife, And Child Development ranked first, second, ird
?and-fpuTT-17-fa;srffalayli
11'n'197&-7 , Senior 59c
tiemocr4 fofsecondip

, latter' dropping front s

f-
MeanWhile, Family,y.f
ppsitionS with they la

.e

:

on
1

co

to

o o es e ra, e , u eys.
tUdiiedreplac d:Prdb4ems f.

: /

'among tile ra ings with k- a , /,-.

,d to geventh' last) placal,,,;
d Child De'Vel'pMent switched'
tAking:third.plAce.' -.
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'The-shltt in these responses and rankings may be explained
in the following Ways. Because of its growing popgltrity and
betause many. schools offer it as a sequel to the one-semester
course in psychology rather than offering a Psychology-II.
course, Sociology retO.ried its first place position. Meanwhile,
some schools have changes ,the course, title of their sejatebr
level general:ocial studies course from Problems ofAmocracy
to Senior Social Studies or Cohtempotary Issues. Finally, with
the increasing shift-in many schools towards 'salable' skills
for their graduates, schools have begun to shift course
,offerings from more general course titles such as Family
Life and-Marriage and the Family to more specific courses
and titles like Child Development which include
:participation in,local hospitftls, nurseries, and kindergartens.
Thus, the Changes in rankings among courses includ4ng.
'psychological content may besiepresentative of more wide-
spread changes going ,on iriside- the curriculums of manlf Florida
secondary schools.

5. Elective .or ktequired Nature of Separate Psychology Courses

When asked whether the separate psychology courses offered
at their schbols were designated as elective or required
courses_for students, 173 -of 179 teachers (96.6%) seldcted
the former. Only one public school required.-the pourse for
graduation hile five of the 21 private salloolS (23.8%) offer-
ing sepdi-at courses required the psychology, .course for
graduation.

These, fi
that reported
944, percent o
which offered
schools require
1974-75,the ove
psychology course
in the two year p
the schools resp
at the time of t

dingb'are to'be contrasted with earlier data
.8 percent of the 1972-.73 teachers and. .

the L970 -71 teachers taught in schools
lective psyChology courses.
the course in 1972-73 and six sthools in
all Percentage ofschools ihequiringlthe
rose from 3.2 percent to only 3.4 percent
riod. Despite the fact that sgveral

exitnding to the 1972-'73 survey did'not'eXr§t
e 1974-75 surveY:and that he budgets of

many private scleiAn. were getting tighter, he finding
that private - schools were' expanding their c rriculums enough
to include a required course-in psychology was_unexpected.

One other factor should be'considered r
F-CO Vrse

n many $1cho
roll-in .c
heir-esp

The trend
'seniors tq e
enrOliedXp

is is t
mmunit

1
plumr

d ji12.ps%Nan
ours s wh 14 sti

ctive jgh ichoqs..,Some,schools
allow early/cfradilatio and/o *aril, admission-to local
community c011eges a d universities. Thus,: since' their
students c n erXroll' n psYcholOgy'coursesat the.collegeS
they atte d, ..tbeSe articular high Schools do n6A4A,Ave to

fi find rpo inlheix/OWn curriculums for separate psAAchology.
courses./ Infsomeicaseithese community colleges and

7 universities,reqwe thq!',general intiGinctony psych4b41",

IrIM.we
,.* ' ,
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course for'all'their students. Hence, what may have been
an elective course.at their ouha high school, the psychology
course became a required course for these students in their

. college program. How many students are included in programs
like this that affect the status of precollege psychology

.is unknown. ,

. 1

- '6. Number of Sections of Psychology Offered in Different Schools
%

For the first time in three surveys, the teachers were ;-

asked to specify the number of sections of psychology they
taught each day. The 176 teaipers responding to this item
indicated ,they taught a total of 487 classes each day TR = 2.77
sections per teadher,per dayl-Nearly a thixd_of. the teachers'

'`'-V (5i- responses or 29.0%) taught 'only one section each day.-
t A .In4ty-nine teachers (22.2%) tikight two sections with teacher5
,teaching five sections (34 responses or 19.3%), three sections
(26 responses or 14.8%), four sections (23 responses or 13.1%),
and,six sections (3 responses or 1.7%) following in 'that Order,:

Ninety teachers (51.2%) taught one 'or two sections trier day
while 37 teachers (21;0%) taught five or six sections each day.
However,.these 90 teachers taught only 129, sections .126.5% of
all sections taught) while the 37, teachers totaled ln. .

sections ong themselves (38.6%):. These data mhY Alsd be
interpre. d as being%indicative offthe numbaxof sections

, ,,

offered at the various schools. For example, 51 Florida
secondary schools offered only one.section of psz.chology'to.
their students, 39 schools offered two sections,` and so forth
throughput all six lqtrels of course sections.

1,
.

.

7: Student Enrollment Dati

__According to the data keportedin tlie'1970-71 survey
report, 19,779 stddents were enrolled.in Separate psychology
courses which ranged from six weeks to one year in length.
This total represented an increase of 12.0 percent over the

.,

1969-70 enrollmentof 17,655 students reported by. these
teachers. During the 1971-72 school year, 24,709 students
had enrolled in separate psychology courses with the enroll-
ment increasing-to 25,201 students during the,1972-73 school
term.: .The 1971-72 figure represented an increase of 24.9

v- percent.overthe 1970-71 student enrollxilent with enroll: \
-mentr-ini*Fasingrby-Tonly--TV:4---percent-during-thq-19-7.2,---7 -'- --T
schOol year. f , ; 1

I

'. ...r. 4

t i ' I r
i . `I 1

1 /
,

In examining the results of the-1§74-75:survey, these
data indicate student enrollMent continued to increase
throUghout the 1973-74.and 1974 -75 school terms. The returns :

rdveAled'anincrease Of 494 students 12.0%) from 1972-73 to
1975774 with the. -total enrollment 'figure At 25,695 students:.

. This total jumped by almost ten.,percenf. _(9'.1%) ih:the follow-
ing-73iear as.the 1974-75 .teachers reported a total of- 28,1)30
students had enrolled in'their courses during the school year.

, .



This-lategt figure. represented an increase, of nearly sixty
percent (58.8 %) in student enrollment in-the five years'
between 1970-71 and 1974-75 (See Table I). The six year
enrollment data represent a mean increase per'year of.1101.0 ,

percent. Using this mean-growth rate as a predictor; the
1975-476 enrollment figure for separate courses in psychology
would be 30,83 students.

I

The findings relatives-student enrollment increases
appear inconsistent ith the figures presented, earlier °

suggesting the tote number.of schools offering the separate
courses had reache a peak or at least had remained constant.
Tpe increase in student enrollment data may be, interpreted e

,...t. -- eels were adding such courses'
.i,
cto their curriculums, the, chools curr4ntly offering these

.

..., courses were'allowing more students to enr?11 in theM. Data
vreporti,ng the increased practice bf schools. of allowing More.
tenth.and\elevpnth graders to enroll in previously all-

4senior psychology courses lends support for skis interpretation.
-* In' other wOrdS, fewer schools-were offering ps'chology for the

first time while those schools already offerin'such courses
were allowing more non-seniors to enroll in'them.

.- 1 . ' . . I C

The 21,03i Students enrolled in, one-semester ,psychology
courses -during the 1974-75 school- year represent an increase r

6f 26.3 percent over the 17,412 students reported by the
l972-73'te#chers. Enrollmeht.fdr, -courses ,of this length,
during the 19737 74 school _year was 18,987 students. The
1974-75 exollment was nearly eighty percent higher (475,.2%)
thah that reported 'by the Florida Department of Education 4
in 1 .96 8 -69 (11,519 student's) whicll included all-secondary
schools.in.the state-. Were ,data -eceived from theolll
schools not responding to-the latest survey and were this
information similar to those data already received, there is
no doubt the 'true' 1974-75 enrollmentfigures4.for one
semester courses would have exceeded the 25,000 Mark. Whether
taken collectively or just in terms of semester course enroll-
menu, the increase in student enrollment .repord by,the

.

1974-75 teachers maintain's p.sChblogylAArbsitidh of beim:,
one of -the fastesde-gi*4rig elective course offerings Th the
ilistori.Of'Florida.eduCation.

S.

. These result woUld(also su gest that in genet. more
7----rffd-drifrint-FirireT6h7S-Cioo

these' courses: IThe gradua but oticelable deO'line'in the
total numbet''oX,stutients enrolling in year-long courses
.'and the increase in enrollment for courSes.of.shorter.'
lengths woUld'suggest that- chotils are not only opening

II. these-separate psychology c urses to more.tenth and
eleventh grade students but are also offering -these couEses
for Shorter 12;etloa of time -This interpretation is to be

4 contrasted with the specul ion reported in the previous

)
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TABLE 1. .4*.Y
. c

. -

Student Enrollment Data for Separate PsychoUgy CourseS From
and Projected into the 1975-76iSchool Year

\

. .
.

Total Student '-Enrollment
School Enrollment-Reported Increase-Over .....

Ypar By Respondents Previous. Ye'ar .
.

Percentage
rease-Over

revious Year

1969-70

O

Growth Indek-
*Using 1969-70

1;969-70 ', 17,655

1970 -61

1971-72

197213.

1973-74.

. 197:4-75-

-1.975-3A

19779'

'24,709

25;20i .-

25,695
AW :

28,b3b
: :\

:\

2,124

-4,930.'.'

2,335'

.z;p03-

24.9.%

,2.0%

9:1%

0

-1Q.0%

( As the Base'Year

0

_

1.00'

1.12

1,40

1.43

1.46

1.59

1.75

44'

n

.

o '

aThese are .projectedliataioasedupon a mean increase in student enr011meA'from_1969770
,,bo 2974-75-of 10:0 percent perydat.

.1 .



'
monographs which linked the increase in student enrollment

).with the increase in the number of sohools offering separate
psychology courses.

A'

8. Descriptive Data Concerning Students Enrolled in Psychology
Courses: Teacher Surlily

..)

'-' information concerning the racial mixture, sex, and
grade levels. of the students enrolled in the pi"iiqh4ogy,,
oukses. was obtained. i

A) Racial mixture of ?psychology classes

One hun ed and fifty-one of the 175 teadhere.responding
( 6.p%) report they taught classes which had a racial
m xture of appr imately pi% 'white and 20% black. Again,
c astes with percentages of whites exceeding 80% and approach-

a-

i g 100% would'be classified as being, within this $0% white/20%,
b aCk category. The 86.9% is nearly identical to the 1$72-73

i fi ure (84.9%) and indicates that after two years, in better
th ri four-fifths of all psychology courses taught'in Florida
se0ondary schools, the student enrollment still approximated,

1,' or eicceeded-four whites to each'black student regardless of
the white/blackratio of the totalschdol population. Agqin-
as in the 1972=73 findings, the/ results of this survey con -
cerning other ratios of white/blackenrollments An separate
pschology,courses confirm thellikelihood of the white omin-

i n e. Twdlve teachers (6.9%). ndicated they taught'c/a es
1 wh ch approximated a 65% white 35% black student enrollment
/- h 5 teachers (2.9%) indicating a 50% white/50% black ratio.
Y Of the two categories which rsted predominantly black student

' en onments, i.e.7 35% white/ 5A .black and 20"% white/80%
.-

bl ck, only the latter receiv d responses (7 responses or ,

4, %). .:

.
. .

.._ ) In 1972 -73, the second most frequently indicateditto--
,

of `Whites to- blacks' enrolled' separate psychology courses
wa ,the 65% -white/35i black categbry (6.,6%1, with the,50%

qk/50% white category third (3.3%) and the 20% white/80%,
b1 qk category. fourth (5.3% In the-first study as in the
second, no teacher indicated/ a 35% white/65% black'ratio of
students, enrolled-. Eight ofd the 14 predominantly bla4
schOlols in 1932-73 taught psycholpgy courses with highr

r; results tndicate'tha only 4.n '.o'f ta 'School with L.- ,

-------.:1--- 7..-1.' f-,- ,---17,?--:,57r--i, -pece4tegesTofIblack s enrolkedT7Whelees,rt e-,197-4/-7r5f

predominantly black efirollments dAilthe pekcent ge of blacks
enrolled' in psydhologir courses exceed that! of white enroll-

,

mei* .
,

,

of
I.

. Interpretation he earlierfindings suggested that
12.40S Aid not per,ive psychOlogy,as bieneficial 'to their
needs or relevant o their lives and interests:7- It :wae 1

-t
,
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'also'speculated that.the psychology courses may be one of
' the last-bastions'against integratibn remaining in the
curriculum. Still, 'little information regarding the exact
reason(s) blacks do, not enroll in these courses is available.
Analysis,of the results of th student-qu SUonnaire regard-
ing the reasons why blacks and whites di ,en'roll.in these
courses- mdy provide some empiric41.expla ations for this
enrollment pattern. (See Appendi 13, Table '3B.)

(B) Sex inte=up of psychology.claSses
A

When data regarding the sexual make-up of the psychology
classes were examined ,-it-'was found th-atin-over tw4%-thirds
of the scAcols. (68.6%)., the majority of the sit dents enrolled

.

were females. Thirty-threp teachers (19.2%) i dicated an
.approximately balanced clagsroom while 21 teac ers (12.2%)
reported a majbrity ofimales.were enrolled. T e 1974-75 '
fi ures for female-enrollment nearly'equdlled he 1972-73
f ndings which indieated'a 69.1% female major tty. Clasges.'
ith 'about equal' numbers of males. and femal s appeared
lightly more often, in 1974-75 (17.1% in 1972 73 compared,

t 19.2% two years later) with uredominantly ale classes
a peering less often in 1974-'75 (13.8% in 197273
c mpared with 12.2% two years later). While the percent-,
a s-7differed between _the two years (23.8% ai d 12.2% in
19'2 -73 and 1974-75, respectively), the same number of
te chers, 21, reported predominantly male c ass enrollments.
fo their courses.

)
Even after two years of explorationan questioning, *

these is still no prevailing'explanation as to why females
doin'nate'the enrollments in these separate psychology courses.
Whe her the reasons are reJ.ated to the aca emic levels of
the -e courses, their psycho-social-emotion.:1 ontent, their
inte est-appeal for females, or their availa lity to females
whil males are required or encouraged to ake other courses,
e.g., study hall, shop, varsity sports;'e c., are unknown.
Howev r, all of these reasons are plausib e explanations for
the di crepancy in the female-male"genroll ents in these
course . Information to be reported late in this monograph
ooncer ing the analysis of, the student s vey according to
the se ,Cf students may'shed some light n this issue. (See
Append x,113:-, Table 313). .
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grade,, ombination of eleventh and twelfth the most popular
with 104 schools (59.7%) and the combination of tenth through
twelfth a distant second (36 schools or 20.7%).

In 1972-33, psychology courses open to only ninth graders'
or only tenth grader's were offered at only one school_each.
Three teachers (1.9%) indiCated their courses were open to
just eleventh graders while 47 (30.1%) reported courses open
only to twelfth-graders.. The grade combinations which, re-,
ceived the most responses from these 158 teachers were the .

eleventh-twelfth grade combination (69 responses or 14.2%)
aid the tenth through twelfth grade combination (33 responses
or 21.2%). The ninth through twelfth grade combination
received ,only two'responses (1.1%). In 1910 -71, no school
offered the course to just.tenth graders while one 'school
each offefed psychology to Only ninth geaders and only
eJ.eventh graders. In addition, no school opened the course
to ninth through twelfth grades while 18 schools (1'4.0%)
offered the course to tenth through twelfth graders. Courses
enrolling just twelfth graders beeleVehth and twelfth_ graders
combined were-found A..8'4.4%. of the schools iin,1970-71, 74:'3%
of the schools in 1972-73,and 77.5% of 'the schools in 1974-7-15.

4.wr,

..iijle movement of.schobls towards making the twarate.
psychoIogy.course a junior-senior course offeringris,amiarent
in these data. The separate courses, which seemed likely from
the 1972-73 data, leveledittelf inthe 1974-75 returns.
Whereas in 1970-71, 14.0% of the,courses were-open to
sophomores, in 19.72 -73 this proportion rose to'21.8% before
dropping to 20.7%,41n 1174,-75.

,
.,--

,

These figures suggest that Florid& schdolt weremaking
an effort to preVeni thepsychology course from becoming ,

solelit-a-ftwelfth grgde elective course offering,- The inclu-T-
. ion,of more eleventh grade` students and of some tenth graders'

.,-,-. _inta the separate psycholOgy courses represents a deOn4te.
shift toward a more' multi-grade curriculum offering rather.
than retaining.,tfie more traditional single -grade course.
-The speculation reported.in,:the 1973 monogrIA that psychdiogy
seemed to have been seeking 'Ltd proper place,in the-precollege =
curriculum may have been a correct one. :::4t aPpeas. the high
school psychology course will continue to enroll primarily
eleventh, and twelfth graders. with about oneoutof every-'
44vel.or4pc,sehoolt.?&Lso-openngrup-th

.. .

urie,toltentbq
grader-pt. i. I I

.

f !.r-
, ! 1 7

.
.

. . . . .
.

These data supp9St;the-conj9fture,that psychology as 4
course offering cOngnues,t0compete with''soCiology, vroblems
of democracy,'aird co-Pibehay.ioral44 t!OCialtcience,and
mini-course offerings or the attention of.tweifth,graders
,-,

. .,
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Similarly, the trend towards allowing seniors to take college
,

courses lat to become early admits to local community collegeS
.has deprived many Senior high schools of their more able 4

students who in-the Test elected the psyChology course to fill
theix senigr -year schedules.. This development may Have lead
(or forced) several schools to open their formerly all senior
psychology courseseleventh or tenth and eleventh grade
.students.. r-

,ThOse intereSted.in increasing the number of psychology
course offerings might well focus their efforts on developing
, courses andinstructional materials for snore tenth and eleventh
graders. However, since typical ninthiand tenth grade course

. offerings for the -social studies are less establishedein tra-
- . dition, convention, and law,than American History, Consumer

Education, and Americanism vs. Communism; these grade levels
provide fertile territory in which to elperiment with such
courses and materia1g. The novement in Florida's larger
secondary school's towards one- quartet' and one semester length
mini- courses' at all grade levels offers yet another framework
in-which edudators interested in psychology can design and
test curridblums a'nd materials.

9. 1Dekriptive Data Concerning Students Enrolled in Psychology
Courses: Student Survey

Teacher data relative to 4ass-charac4ristics could also
be examined in light of the informationcollected,from the
1,215 students who were surveyed.. Being randomly selected,
these student responses represent a cross- sampling of students
and classes across Florida. Inbluded in the student question-
naire were'five items designed to gather descriptive data rela-

-: ' tive to the sex, race,,, age, and-grade level of each respondent.
Inforr6ation was also collected as to the grade each student
earned in the psychology course, for the previous gradipgZterm.
'A summary of the 1,215 student reiponSes regarding these 'data

o
iT presented below (See Table 2 and Appendix B, Table 1B).

'CA) Mace pf students'enrblled in psychology'_ courses
1 ,

- When these data were analyzed according to the, race of
the students enrolled in' these coursesthe results Were con-

' sistent with previous teacher responses. dki the 179 teaches,
163 had.reported'heavy.white.enrollments in Op separate
psychology'COUrses. This high figure fox white enrollment'
was supported by...,the st.tden returns. An overwhelming majority
of the students; 106.7 ''tudents-or 88.1% wereL white. Black
students nuinbeNed. 110 responses (9.1%)* while 'Other', students-
humbered_q4r64PonSes These,'otheetstudente were
'trximarily'CubanS, Apaintih-speaking,perspns, and/or Chicanos.,
who desigpfted thege!fabels as being ,apprOpilateAor describ*g.
their_ 'race.' IN7h0e/techniCaliy i!whitetheSe Students ,were
Permitted to "re- their 'other' classification for purposes'
;6f data analysis.

.
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TABLE 2

CrOsstabulation of Degcr. iptive Data Pertaining "ri
to- tfie 1;215 Florida Secohaary,4,School Students,

'Who Responded to the 1974-75 Psychology Survey:
The Percentage Figuresa

ar

SEX

0

-Males 41.4

RACE 'GRADE LEVEL AGE LEVEL

\121 ro it; ft,

O

(.0'

0 C1
,

m m o mV T T rH H H 00 0 0
34 .34 34

>4>4 >4 >4

311 1"; t"- ,CO.. H H f--1 , f-I
35.9-- 4.0 1.6

'Female's 58.6 52.3 5.0 1.2
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Black's

Others-

9th Grilides

- 10th Grade
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.12 Grade' --

.2 .5 11.4 29.1

w
.3 1.8 19.8 36.9

.5 2.2 28.8 56.6

9.1 - 40 2.0 6.9

2.8 .0' .1 .2' 2.5'

.6

2,3

31.1

66.0

.1 5.4 17:9 L7.6

.2 .7 11.5 27.9 18.5

.2. .8 16.0 41.0 3.0.1

'.1 .0 .8 3.8 ''4 . 4

. .1,- 1.0 1.6

.3 .1 .1-.6.1 41

- .0 .8 1.3 .1

) .9 0.141;6 -14.-9 1.8

.0 - 34'4

- .

.3' -
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.Yearr.-.0

26". 3v,

ion in the total perCentage figuris is, due, to the fact., that student~ "Nc 10-4 -,
tatiiere'litot/piCke4 up in- the crosstabulationprocedus,:



Taking the 88.1% figure for whites in the total student
population, then 24,694 white students enrolled in psychology
'courses during' the 1974-75 school year.4The 9.14-for blacks
would convert. to approximately 2,551'black students enrolled
in these courses. The typical white student was female,.in
the twelfth grade, and 17 years old, Similar1/, the typical
black student was female, in the ;twelfth grade,, but 18 yeaES'
old. The typical 'other' student was a Spanish-speaking male.,
in the twelfth grade, and (1.8 years old.

(B) Sex.bf students enr*led in psychology courses.

Although 118 of the 179 teachers indicate their classes
consisted of .a majority of, females, no data were previously
available regarding the percentage of females enrolled in
-thes4 psychology courses. As expected frov 'the teacher data,
femSleS did'make up a majority of the stutlent:population'
sampled in the 1974-75 survey. 14bai.*-gblpercent df'the
studentS (710 students of 58.6%) were female with' the remaining
poition being males (501 students or"41.4%). If these per-
centages are an accurate indication of the female-mald ratio
in.separate psychology courses, then of the 28;030 students
enrolled in ylorida secondary school psychology courses
during 1974-75, 16',42'6 were females.

Combined with other available data, a composite des-
ceiption of the 'typical' female and male student can be
developed. 'The typical female pSycholOgy,student was white,
ih the twelfth grade.;,, and= most -likely 17 years ,of age. The
typical male students was white, in the ,twelfth grade, and
equally likely to be 17 or 18.years of age. The chances are
very good that both students received a letter grade of "A"-
or "B" for the last grading period.

(C) Grade levels of students enrolled_ in psychology courses-

According ,the-1974-75 teacher.survey results, 131,
of the,179. Schoils offering separate psychology.courses
opened,these courses to just twelfth graders or to eleventh
and twelfth graders combined. Only .35,schools openedthese
course,up to tenth graders:while 3 other schools ,allowed
ninth and/or tenth graders to enroll,, in these courses-.with;
special permission.; The student results:supportthe teacher'
data which had indicated a large senior Population in
these'Coursek. ,When the studeAt respOnses were ahalyzed, tHe
findings revealed that two7thirds of the l;215 students
(795 students or 66.0%) werdsenioiS, with-juniors (375
students or 31.1%), sOphomores (28 responses or 2:3 %), and
freshinen (7 responses or .6 %) following in that.,Order. Theie
data suggest that while some'42 schools allowed tenth graders
't.0 enroll in their- pSYChology courses, very feW tenth graders
actually enrolled:in these;,courses.

- .
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At all grade levels, the typical student was a white
female.- As one would,expect, as the level of the.grade rose,
so the age level of the- students increased with ninth graders
primarily 14 yeart of age, tenth graders' primarily 16 years
ofage, eleventh graders evenly divided between 16 and 17
years of age, and twelfth graders nearly equally divided'
between 17and 18 years of age. In summary, 64.9 of
these students were.17 or 18 year old seniors.

(D) ' Age. levels pf students enrolled in- psychology courses

No previous data were collected ke]jative ta the age
of'the students.who enrolled in psychology courses at this
level. The'closestAapproximation of age. would h ve had to
come:from an estimation based upon the gradelev 1 ofthese
studentS-:- The,xesults of the student. survey rev aled that
nearly one-half of all students enrolled:in thes psychology
'courses were 17 years old (552 students Or 45.80. Eighteen'
year old students (435 students or ;36.1%) made:up the second
most numerous age category with 16 year old students
(204 students .or 16.9%) third, 15 year old students A(11
students or .9%) fourth, and 14 year old students (3 students
or .3%) fifth. ,Collectively, 81:9% of tDe psychology students
surveyed were 17 or 18 years of age. The tyPical 17 year old
psyChology student was a white female in her senior year' of
high schbol. The typical 18 year old,student was white, a
,senior, and equally likely to be either_female or male. ,AO

(E) Academic grade's received by students enrolled,in
psychology courses -=1

,

- 7
. _Each student Was also asked to identify -the grade s/he
received in the psychology course fortheAprevious gfading
term. OverAa-third.of'alligrades7iffiVen By the 24 "teachers
of these 1;215 students were "B"AradeS 4444 responsesor

_ ,.37.4%). ".A's" were-the second most~ received grades (312-
.- responses or 26.3%)-r.with"C's";sthird (27'8 responses or

23.450, "D's" fourth.,(103-tespOnses or' 8..7 %) and "E's/F's"
fift1P(49 responses or 4.1%) Twenty-ninp students failed
to indtcate.their grade letter for the pteviolis

-Cummulatvely,,,,nearly two-thirds o 11- grades received
by theSe psychology students were either: A!elor
(63.7%) whileA". throug'11 7C" gradesaccounted; for .87.2 -

Percent'icit.alI grades received by these st"udentSVD".
and."E/F".4rades viere received b2.8.,Apercent of these
psychOlogy students. In other 'words, for .every one student
who re6eiVeda."6" or in-
received either an !',A" -Itese data Were6
t6'determindwhich sex, -race,- age .level.or-grade "level:. of

;examined
-'

StudentS.received_theseletter.gradee. '-1

7 .

//J1' 'gyp
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(F) :Sumtharly/of student descriptive datai
7

At this time a composite description of the 'typical'
'secondary school psychology student 'can ;be finalized. She.
is avh%te, 17 year old senior student enrolled in a school'

.\ of ove 11,:000 students., Her class of approXimately 30
student - `includes 16 white females, 11 white males, 2 black
fem4es, and 1 black or Spanish-ipeaking male. The majority
of her classmates are 17 or 18 year bld,seniprs with a fe110
juniors als6"enrolled. Of the 30 students, about` 20 received
"A's" or-"tt's" last grading term and our 'typical' student
was among this group if 20 students.

t 0. Popularit'''y of the Psyehology Course'',

Much has been written on the popularity of.the psychology
course among high school students. Previous surveys revealed
that Florida students were no different than students from
-other states in terms of liking p.sycholo17":`-"Ithe reported
demands of students for such courses and the growing numbers
of students enrolling in,these-courses attest to thispopu-

.larity.

When the teachers of these'courses were asked.whether
students at th it schools perceived the psychology course as,
a`-popular one o take, 92.81 of the teachers answered in the
affirmative. Only 12 of the 166 teachers responding to this__
item indicated the course was riot a popular one to,take at
their school. While exception'ally high, the'1974=15/Percent-
age figure of 92.8 is lower than the 93.8% reported in 1972-73
and even lower than the 94.5% reported two years earlier.
According to these figures, ,,Student enrollment- during this
six-yearTeriod showed.a rapid increase from 19,779 students
in 1970-71 to 28,030 students in 1974-75 (a'41.7% increase)
while the teachers perceived the course as simultaneously
growing "legs popular" with the students, who enrolled in
these courgesk7

Wherithe psychOlogy, teachers were asked whether student
'demand for andenroilment 'in

.psychology courses increasedp,
decreased, or remained ahodt the'sathe-oVer the.4,past'two,or
three years., over -two- thirds (67.3%) indiOated an ::increase.
Sixty-three teachers (40.41) indicated the iricease- Was sharp
with 42 teachers (26.9%) reporting a-0.ightiDcrease. Twelve
-teachers :`(7.4 %) reported a decrease in Student demand and'
enrollmerit. These data are con 's bntlaith inforthation
coliectedon prior surveys whic 5.2%;,ok,theteadiirs As
-in, 1976'-.7,1 and, 63.3% in 1972-73 had i dicAted an increase Irr
,in =student demandand enrollment in:the'courseover the.
previous two or three years'. 21],so,.the perceltage.df teachers

.who'reported a levelitig'off of student. demand and enrollment
-
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had remained relatively constant'acrosS.these twd ear1ier
surveys (27.0% in 1970-71, 27.7%in 1972-73, and 25.0%in

a1974775).

The findings relative to student deMand for and enre11-
ment in psychology courses ligrAt be interpreted with caution.
Part of this caution is dud to,the-nature of the questionnaire
item, i.e., the item is a poor one. It is conceiveable for
student demand for psychology courses to be independent of
thdir ability to enroll in such courses. In fact,, several
respondents who reported large decreases in student enroll-,
ments between 1973-74 and 1974-75.indicated that student
'demand and enrollment'. had actually increased sharply over
the same two or three year period. In other instances,
teachers who reported increases of over 100 students in one
year's time also indicated a slight decline or-a leveling
off of student 'demand and enrollment.' A agently, some.

'teachers were considering, demand and enro:. ent cdhcurrehtly
while others considered 'demand' more important while still
others rated 'enrollment' as the most important aspectof

'this item. Thus, how one yost accurately'. terprets theSe
particular data is uncertain. Needless to y, this item
will not be included in.future'surveys.

11. Academic-Preparation of Psychology, Teach rs

(A) Certification 'areas of psychology teachers
*;*

Informtion pertaining to the subject area of certifi-'
, cation and college course preparaaonof psychology teachers

was sought. Maintaining the high` level established by
previous surveys, social studies certificates were held by.
146 of the 170 teachers (85.9%). who indicated their certifi,
cation area. This 85.9, percent ,figure Compares,to_86.5'perCerit

Agzof the teachers in the 1972-.13-survey and 71.9 percent in
'the 197.0771 survey who indicated they were gertified in the

._lbrOad area of social. studies. guidanbeAnd.counseling
Certificates, claimed second place among the respondents with
10- .,responses. (5.9%) compared: to the' identical Aral king for
both earlier surveys (10: and 15.5 %, ,in 197.0"71 and-1972-:73,
respectively).._ During the 1974-.75 school term, three adMin-
istrators (L 8 %) talightthe course as did one teachet,who
field-a,sciende certifiCats'(:-64) . .Two.yearp pre,yiously,
four administrator (2.7%) , ftAir science 'teachers (2.7%)

d six hoMe economics, teacher4...1%f 'taught the separate
course in psychology_ irk theirschoolS.

The above data:14St be approached with some caution._
majot,dierende existed .between the wording of the 1972-73
;a'nd197.4-,75queStiOnnaiiesiwhiCh may-haVe,lead to soMe 4

akkereficos.in the responses to tlliSfitem.of the,,question-
- .naire..,*ereav the 1g72 --73 survey asked respondehts,t-bp check



from a list provided the areas of certification they held,
the 1974-'75 question requested respondents to indicate only

'that certification area they were currently operating =der-
in their present position. Hence, while several Of the

-1972-73 teachers indicated multiple certification,areas
'the 1974 -775 teachers selected only one area each. Reading
the data,iwithin this framework, the figures seem to_Endicate
that while in some schools individual psychology teachers .

were'found within the home economics, science, and guidance
and counseling departments, the social studies.department
continued to he responsible for offering and staffing the .

majority of psychblogy-courses on the precollege level.

- As in previous survpys,,a few respondents indicated
they held certificates in 'areas other. than:-those Specifi-
cally_identified in the questionnaire.' When the responses
of these ten teachers were examined, the,results revealed.
that theSe psychology teachers held certificates in Psychology
(4 responses), Religion (2 responses), and Physical Education,
Bugitess Education, English, and Speech (1 response each).

A number of the 1972-73 teachers also indicated`they held
certificates in other curriculum .areas. Their responSes
revealed these.teachers Meld certificates in Language Arts
(5 responses), Foreign Languages' (3 responses), and one
each in Physical Education, Library Science, Journalism, .

Mathematics, Bible, Elementary:Education,.and Theology.
'These 'other' responses provided additional support for the
,statement that psychology,teachers:come from'diverse back
_grounds and-possess very different content area trainin-g

Even though -the period from 1972 to 1975 saw the adoption
in Florida-of requirements for specific certification for*
teaching s condarY school psychology, still, in Florida as '

in'most's ateS, a teacher could, (and cp),teach psydhology
: courses t thiSlevel without haing had a psychology or educa-
tional p chology course, minor, or major in college. For many
of-these teachers, the educational psychology course(s) they
enrolled in during their professional preparation sequence, in'
their undergraduate programs was all th college course prepara-
tion they had_received in this area. onsideration of the
overwhelming number of social studies teafters who teach the
course may eventually result in a move among state certifida-
tiOn personnel to include psychology within the'broad area
of social ,studies certieication rather_than allowing to
retain its independent status br combining it with anthropology
and sociology'to form a 'behavioral science' centifica.tion area.

Of the. 58 teachers who indicated their approach:to the
course wasq!'--frehavioristiC," 53 (96.4%),revealed they were
Jcertifed in the area of the social studies. One -indicated

.

a scienoe certification area and another indicated an 'other'

3
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ea' of certification. Of the 98 teachers who indicated
their approach was "humanistic," only 75'(78.1 %) revealed
their rcertification area was the social sciences:- Nine
(9.4%) indicated they, were certified in guidance and coun-
seling. Three other' (3.1%) indicated their current certi-
fication area was ad inistration. The finding which re-
vealed the greatet p oportion of behavioristic teachers

,

held social studies Certificates was unexpected..

(B) Credit hours ea)6(1 in psychology on the college level
.

.

.

1

In analyzihg the_ number of. semester hours the 179
teachers had accumulated in psychology an4, eduCational.
psychology courses.at both the graduate or undergraduate
levels, the results yealed theseteachers averaged 21.8
hours, of college course pfeparation (See'Tible 3). The -
amount of their college preparation ranged from zero. to
80 semester-hours with 'a mode of 12 hours o£- college psychology.
These data indicate that the l974-75 teachers were_ generally.
less trained than either the 1972-73 or the 19 -71 psychology
teachers (mean of 25.1 and 22.7 semester hours respectively).
While the.1974-75.teachers were similar in ra e to the 1972 -7 -3

- teachers (0-80 hours and 0-75 hours, compared to the 0-90 hours
for the'1970-71 teadhers),,they- were identical with ,the-1970-71
teachers when'their modes-:.were compared (12 hours for the .

1974-75 and 1970.-71 teachers contrasted with 24 hours listed
''for the 1972-73 teachers).

y .

Whereas'the findings revealed by the'1972-73 survey led
to the speculation that the psychology teachers had indeed
obtained.the addltionarlioyholtigy,course training they
indicated they needed two year's previously,APe'hore recent
data would suggest that.many of the individuals Who taught
the course in 1974.-75.had,not taught it before and that these'
new teachers were less prepared in college psychology course-
work than were their predecessors. If this'conjecture is
true, then these data may ireflect either a high mobility or '.

equally ,high-mortality rate among psychology, teachers on the
prec011dge leyel. Experiences reported to this author in t
paSt few ya'rs aa well as situations this author has himself

- eXperiehced in. reference to oppOsition to the teaching of
such topics as:Freud, behavioral modifiCation,and aspec
of interpersonal relatiohs lend.,some support in'favot of the
mortality option_ as an,,eXplanatibnfor the influx of new 1

individuals. into this zlitricultirt 'area; The decline in the
mean Aumber of college 'cou,rse hours is even more remarkable
in light of the,fact tWthe. pupber of teachers,With-no
College psyCholo tipgY dbures drOed-from. ,l5.repDrted in,1972,7.73
to 11 two yearS- later:. Both of'-'these-figures-a'te higher than
then 7 recorded in1970-71;

(0 LeVel'6iCollege training completed by the psychology
, teachers ' .

.

.

Ag in the'results repOrted two. yeas,previously, One-
third (59responaes or 33.9%) of:the:197i-25 teaChers who

i.,--
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J ,TABLE 3
I

Comparative Data Regarding the Number of Semester' ..

Holikd in-Psychologynd Educational Psychology Cotirses
. These Teachers Have-Earned-During

' : Their Id&clemic Preparation

*.

I 4

76TH4

*Teachers
1972-73'

Teachers
1974-5

Teachers

=Range px Hours. 0-90
/

0,775. 0 -80

Fizt

Totd12415mber of
i

Hours , -2 911 3,966 3;900

Mean NuMber of
Hours 22.7 25.1 21.8

Standard Deviation N.A. N.A.' 14.9 ,

Number of Teachers 128 15.8' 179

12119de(Hours) 12- r ,k-24.
,_ ,

Number of Teachers
at Mode` Level '14, ,l,

.--

_,NuMber'bf Teachere
With Zero Hours . .7.T-

4 R

1.1041,41140,11.....11...111.1a.ew 4...oll11MIRIRMINT.10.11,
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respOnde4 to the item indicating the level.of their college
-training.eported they'held-a-masters degree. Nearly thiity
percent (29.3% or'51 respOnses) of the teachers.had completed
work beyond the bachelors degreelevel withodt completing a
masters program. Four'teachers' (2.3%) had earned the'apecialist
and 2 (1:1%) the doctoral degree. The greatest changes
between the degree leveja of the psychology teach"ers occurred
at the-pronasters degree leve.141.The 1974-75 teachers were
less likely to have stopped at the bachelors degree level
(19.5% compared to 24.7%) and more likely to continue beyorid_
the bachelors degree level (29.,3% compared to,22.7%) than
were their 1972-73 counterparts. The exact same'perceRtage
of psychology teachers .(33.9%) had earned masters degrees
for the two years covered by this particular item. Con-
trasted with the 75.3 percent indicated by the 1972-73
survey, the latest results revealecrtlt,B0.5 percent of the .

teachersin 1974-75 had completed college course work beyond
the bachelors degree level.

a
Despite the tendency of the 1974-75 psychology teachers

to complete higher levels of college training, the data
regarding a decline in the mean number of psychology-course
credit hours would suggest thatjor most teachers'this addi=
tional training did not include course work in psychology or
educational psychology.-

t.

(D) Teachers' attitudes towards their college pr9 aration

Of the.179 teachers, 169 responded to the questionnaire .

-item regarding their_ attitudes about their college cobrge
preparation. A vast-majority of the teacfiera (136 or 80.5%)
reported.they felt they had had*enoUgh college

-rourse

pre7 _
paration to teach sychology adequately in theirespecti

44''secondary schools. h'0rty-three teabhers. (19.5%).felt less
confidentabout thei college preparation and reported they *

I did nOt_eonsider their background akquate enough-for teach-
ing.the'course. 'Interestingly, the `1974 -7 teachers felt
more adequate about their college prepratioRjtilan.did their

(

1972-73 counterparts (80.5% compareAtok-75,6,aeven thoug1

i

they had less college course training in psychology as red
Vealed by the mean ndinipe of credit hours earned in, college
ih,the area of ,psychology (21:8hours compared to 25.1 hodrs).

. .- ,, ,

. ,

', The increase in adequacy 1.(eltA the 1972-71teachera
r 7ioyei. the 1'970-71 teachers hadsbgen explained in terms, of,the

-;

greater quantity o'f college,i,zcotrae prepara0oR therhad
received over their 1970-71 counterparts At that time
seemed reasoRqb1e to ,aasume that greater amddnta,o'b011 ge

. course :work Would create a feeling70f,potency ankadequa Y.--
Why the 1'974 -75 .teachers with,less,arned.college Course .-

(I work in psychology would feel more adequate to teach X.he ,',=

Secondafy school psychology' course is unknowp., lOne posS ble '

..,(.

ee

1



explanation involve* the age-old argument regarding quantity
versus quality of college course work--an argument not to
be explored here. _

OA second interpretation suggest-that,these less quali-
fied teachers may have included less content and more process
and, inditidually-oriented activities into their classroom units.

A.Ifigtructional units similar to those just described would
require less content" training on the part of these teachers,

.and, unless problems arose, would allow'those_teachers to
perceive_the on-going activities as being adequate for he
psychology course on this level, In other words, if the
courses were judged successful by" the teachers who taught
them, then these teachers would believe that the amount of
their college preparation, was adequate for Leaching psychology
on this level. - -

.

12. The 'Humanistic 1 Behavioristic' Biases of Psychology
Teachers

Much controversy has been raised as to whether pre-
college psychology courses, areor sought to be 'behavioristic'
or 'humanistic' in-their content and/or approach. Interegted
individuals' have long warned against approaches emphasizing..
the "hard sciences" while others have been equally energetic
in their attacks against "life adjustment" and "soft psychology"
orientations for these courses. The-1974-1.tpachers were
asked to identify whether the approach they took towards their'
psychology courses tended to be 'behavioristic' or 'humanistic'
in orientation. Definitions for the terms were not provided
the respondepts.

Contrary to the 1972773 findings, an overwhelming number
of teachers, (98 teachers or 56.6%), indicated their approach
was humanistic in nattre., gifty-eight teachers (33.5%) indi-
cated their approach was behavioristic in nature.. Of the
152 teachers- who'responded to this item in 1972-73, 80 (52.6%)
reported their approach waa behavioristic and 59 teachers (38.8%.)
indicated a humanistie approach. Approximately eight percent -

of theire/pondents in both surveys refused to lean either way
and^vrote in ."bcith" or "eclectic" creating a third category
of respbnses to this item. In additiOn, three respondents
to the lategt survey (1.7%) specifically indicated they
"would not4ake a choice"' between the behavioristic-

,

humanigtiO% optic:ins .

The fact that a majority 'of the-191A-75'teachere
ihdicated their-approach tended to be more Aumahistic than

.

behavioristic ran counter to what was found, two years pre -
viougly but waS'consistent withWhat hadrbeen expected both
in 1972:-73 and 1974-15. The .strong sopial studies%lbacki
ground of these_lpsyChology,teacer suggested-a huffianistic or
at least 11ess.,scientIfid'apprOach to 'the content and. :



/`

instructional objectives stressed in these classes.- However, jr."
the fact that more behavioristic teachers than humanistic
teachers held social studies certificates weakened the base
from which this assumption.hid-been formed. Whethe the
shift..from behaviorismj. 1972-73-to'humanism in 1974-75
was "the result 'of the addition of. new teachers teaching
these courses cm, a hange in approaches-used by the same
teachers across tchocil terms has not been determined. Data
reporting an influx of new teachers into this area of the
curriculUM may alto suggest the increase in the total-number
'Of humanistic teachers is due primarily to the addition of
newer 'personnel to the rankS of psychology teachers.

13. Objectives Set"for-Psychology Courses

O1i6 way `of describing the natu5e of a cnrriculum course
offering iS to identify the goals ana objectives set for,the
course by its teachers.

,

(A) Objectives the-1974-75 teachers'set for their courses

In the 1974-75 survey, teachers were asked to identify
the objectives they set for the psychology courses they
themselves taught. A list of 12 objectives were provided
on the guestionnaire,aS was an invitation to add other
objectiveS,If those provided were inconsistent with the
objectives they ''set (-See Appendik Table 2B). Nearly
all of the teachers who responded to this item indicated
that more than one objective was set for their courses
(Mean of 7.93 objectives).

, 4,

The three/ objectives ranked highest by,alle teachers
were: a) to help students understand and deal with. -_ their .

personal problems (162 responses or 92.6%); b) to help
students better understand and accept themselves as individ-
uals' (154 responses or 88.0%); and, c)-to assist students
in adjusting to life and solving life's problems (149
responses or 85.1%). The three objectives ranked last
among the 1 listed were: a) to help students in their
vocational. lanning (44 responses-or 25.1%); bY-to assist
students in/understanding the Vocabulary associated 'kith
psychology (101 responses-- or 57.7%); and, crto prepare
students fdi college psychology courses (162 responses '
or 5B.-44%).

these,tea
to assis

/ - .,

.--
-, . 1

-, ,

objectives set for''-thecoure an)d identified ipl,
hers in the nother'catego of this item wetet
*students, understand of Motivations

behind' behaviors, to TieIp, students' become aware-of
influencson one's-behavior, :0-help students.cope,toUth
sPx141'dv1Ppment,' to help students develop accurate self
images,' to improve_ interpersonal ielationships,,to give
students an aPpreciaEion 64'the)behavioraiecienCes, to
prepate.students for college courses in humanistic,psychoiogy,
.and to understrid the,dynaffi qics ofhe,fnliy functioning_person.

. .

9



TABLE 4

Comparison of Rankingb for nurse Objectiires Between the 1972-73 and 1974-75 PsycholOqy
Teachers and Students Enrolled in-the 1974-75 Psychology%Coursesa

Objectives
MI

1972 -73
Teacher Response

-A) Understand personal prObiems
,B) Understand myself .as an indiv-.

Assist in life adjustment

105 66.8
91 57.9

126 80.2

D) .Assist develotibt..phil. of liie 101
E) "Cope with adolescence 132,
F) Apply psychologycal knowledge 124

eG) ;Assist future fam. /planning 83
H) Developapprec. fo psych: 115
I) Eliminate miscOncptns abt psy .99

/

'1,11,Fre-p. for-college psy. courses , . tq 35.6-
K) Understand vocab lary of psy 95 , 60":5

L) 'A t in ati l l isiisn voc na planning 31 . 1,2 ..7

T25 ".15,..$

64.3
84.0
78t9

6

1
3

52.8 10
73.2 4

63.0 7

8

12

Other 13

..4X+15-

I

1974-75.
Teacher. Response
F

.1974-75
Student Response

% R

162 90.5 1 628 51.7 1

154 86.0 2 555 45.7 U3

149 ,.83.2 3 561 46.2 2

121 67.6 4 429 35.3 7%

120 67.0 5 285 , 23.5 9

4113 63.1 64° 512 42.1^ 4

113 63.1 6.5 438 36.0 5

111 62.0 8 376 30.9 8

109 .,60.9 9 223 18.4 11'

.102 57.0 lo 4' 434 35.7 6

101 1*. 5 11 -202 16.6' 12'
44 24.6 12 224' 18.4 10

19 10.6 13 ,(197 16.2 13'-

_ ...... , ,

7.49° (N=158) X = 7.93 (N=179). X = 4.17 (N=1,215)--- e

''.?-.Percentagg-s base upon all possible respondents, not just those Who restiOnddd, to this.- item.. fr

.. . . .

r (12), =. .51, R :65: Correlation between, 1971-.73 and X974=75. psychology t6acher.
.;-s
r-(1.2, - .79, .P f, .(1,05: Correlation_ between 1974-35 psycholOgy, teachers and students

. ,;1,,,,,,

z

rt



(B) Comparison of objectives between the 1972-73 and 1974-75
teachers'

Interestingly,'-when the results of.the 1972-73 survey
relative to the ,course objectives were compared to these of
the 1974 -75 data, the rankings were relatively similar I

(1.s (12) = .51, p_<.05)..3° The objectives ,ranked first
"second, and third by...the1.1974-75 teachers were assigned-the
rankings of fifth, ninth,, and second respectively by-the.

''1972-73 teachers' (See Table 4),. The three objectives which-
reCeiyed the most support among the 1972 -73 teachers were:
a) tolielp students cope with problems associated with
emerging adolescence, (132 responses or 84.0%); b) to assist
'stud'ents in adjusting to life and solving life's problems
(126 responses or.80.2%); and, c),to apply psychological

AritOwledge in order to understand contemporary social problems
and events (124 responses or 78.9%). These three objectives
were ranked fifth, third, and sixth respectively by the
1974-75,teachers. However, both, groups of teacheravtended
to agree'on the1/41eaSt appropriate.objectives among those
listed for theil,courses. Both groups listed the vocational
planning objective,last. They also listed the objective of
preparing students for college psychology courses among the
,next'to last objectives for the 12 objectives listed. But,
while the 1974-75 teachers selected the understanding of the
vocabulary of psychology objective in eleventh position,"
their 1972-73 counterparts ranked this same objective eighth.

. 4*
Among other objectives identified,by the 1972-73 teachers

, for heir,psycholbgy,cOUrses were the following:' to-help
-students' accept others, on 'equal terms; to help Students beco1'24, ,
reasonably happy, reasoably successful, reasonably adjusted

*viable citizens; to introduce students to psyschology as a
true behayioral,science; to prOVide students With the
opportunity to understand and accep:&their4evelopmeht; to

.
enable stUdento betterunderstang maw-as he .behaves in
literature, His't'ory and the contemporary world;, to teach*,
thestudepts to ,understand thetypes and causes of human.
'behavior; and;.to'heip-the-students,:understand his,Complete

pipa; and" Spirit. Apparently skeptical of the
value of on -;the precoilegeAdvel, one
respondent.listea,aS the'Objective.forthese courses "to
supplir another:electixTe which looks good on paperl,"

-

rIe

., . - Olt ;,,, 1 /,

i, -- 4- -' :.--.In.. re:Viewing: the oblective Spec-ifiedfor'th*J02,-,7a)
psychologycoursest, they,aibpeareito have emphasi'zed general
"life:aajustmen.t" and; "mental le'tth",objeCtives-while they --

':,,,-1.::.,', ,'-'':- '4.A.-:,
.----,- :. -;

The cdrreiwt'ion coefficients tor thid and all other
-data.wereOpInPIltPa:19119.fing the Spearman Rank-CorrelatiOn
Coe fidlOt fiStOcedtire,-.



de-emphasized preparation for career, college, and family
lie activities. While placing emphasis on-personal life
-adjustment,'these teachers sought to include some content
.,base upon which to operate, e.g., their third ranked
objective concerned itself with the application of psycho-
logical knowledge.

This content base was all but eliminated by the Objectives,
emphasized by the 1974-75 teachers. The 1974 -75 {teachers'
first four objectives dealt totally with personal, individual
life adjustment_concerns with their fifth ranked objective
geared to helping the adolescent cope with ,this -stage of life
development. It isnot'until,their sixth-ranked objective
does something approaching psychological subject matter
content enter the picture. Whereasthe.1972 -73 teacherS
tended to de-- emphasize content subject matter among their
highest prioritiqs of objectives, the 1974-5 teachers made
the de- emphasis complete'

4 ,

If these data are an accurate description of the objec-
tives set for these courses, the fear of some scientifically-'
oriented psychologists concerning the "watering, down; or
"softening up" of the precollege psychology course appears
to have been realized. In short, these rankings suggest
teachers were assisting students to cope with and adjust-to
life situations without providing them an adequate foundation
of accurate piychological ihforma ion from which they could
make sound decisions. For 'human stic' teachers; these
objectives may reflect an approach of sharing ideas about
oneself and one's problems rather t n of,makingan effort,
to' assist individual students to gain accurate information
about.one's.self and to useitiknowledge to cope with and adjust
to life situations. Among 'behavioristib' teachers,, these

, objectives may reflept afi approach of telling students what
they ought to kn6w without providing them wish the opport-
unity.to discuss what it isthey do know or to relate this
knowledge to their'' personal life.

Two additional aspects of these findings must 5e Mentioned
,td prevent these data from being misrepresent9d. First, the
,1974 -75 objectives were set by teachers with less academic
course preparation-than their 1972-73 counterparts.;, ,in many
cases, these teachers had earned; less than, 12 hours Of college

edit in psychology including their educational psychology
courses. *TO,what extent: the objectiveS emphasized were more
a reflectiOn6f the.145k,01 training than a real orientation
towards these:objectives is uncertain,. Secondly,,the rank
order.TrocedUre followed*in this comparison tendkto distort
the a,#4.: For example, the first ranked objective among the
1972-I3 teachers received 84'c0 percent of,_the responSes, while
67.0 percent of the 1974 -7.5 teachers checked thiS:same ob-
)ective as one they set for their course. However, an-,
objective selected by 24.0 percent, of the 1974 -75 'teachers
would have ranked'only third among the 12,Objectives listed.



-0,0- Similarly, while one-fourth of the 1974-75 teachers (25.1%)
and one-fifth of the 1972-73 teachers (19.7%) checked the
objective of assisting students with their vocational planning,
both,groilps ranked this objective last among 12 objectives
listed. Ahd, although they underttressed content-oriented
objectives, the 1974-75 teachers stressed sligntly more
objectives than did their 1972-73 counterparts (a mean of ,

7.93 compared-to a mean of 7.49 objectivet), ' Hence, the
"watering down effect- mentioned' previously may not be as
serious'as one might speculate upon a cursury inspection
of these data.-

(C) Reasons why students ,pnrolled in psychology courses
6 tq

For the first time in the six year span covered by
this study, students were surveyed as to the .reasonsiwhy

'they enrolled in psychology courses. The vestionnaire pro-'
vided the students with the twelve objectiveslisted on
the teacher questionnaire except that the'objectives-were
rewritten to emphasize the viewpoint of the student respond-
ent. For-example, where the teacher questionnaire objective
1.7ould begin-by the phrase "to assist students..:," the
student-oriented item w8uld begin "to,help me...." With
this-conVertion, one could. determine how compatible teacher

,.objectives for the course were to those reasons students__
enrolled in these courses. Ideally, they 14ould be very
similar. As with the teacher survey, students were allowed
to write -in additional objectives if those cited were.not--
sufficient or appropriate. (See Table 4, also see Appendix
B, Table 3B).

The three objectives' most cited-by the 1,215 students.'
were':. (a) to-help me understand and, deal with my own personal
-problems (628 responses or 51,7%);, (b) to assist me in* adiusting _

to life and solving life's problems (561 responses or 46,7$)4
and, (C) to help me better understand myself and to accept
'myself as. an individual (555 responsee or 45.7%). These
three objectivesere the same three identified by;the,;i7,
teachers astheir' Major ObjectiveS in teaching the psyc'hOlogy
Course. The 179 teachers .ranked these objectives.first,'
thikd, and second; xeSpectively: Whilethdy agreed on the
top thiee objectives, the teach4rs and students did not agree

closely on the lesser important: or secondaryectivei'
for teaching and for-taking the course. Thethree156ttom
ranked objectives identified,by,fhe students were: - (a) to
assist-the to understand the vocabulary of. psychology (20T.
responses or 16.6W ,(b) to help:me. eliminate many-of my

'misconceptions about psychology and _psychologists (223
responses or_18.4W and (c) to help me,inJay,vocational
planning (224tresponses-or 18.4%): ,These-same t4ree,objec-,
fives-were ranked eleventh, ninth, and twelfth, respectivel
161i-the Psychology. teaCherS.
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The 'other' reasons students cited for-entolling in
their psychology courses tended tofall into two very btoad
categories; one related 'to gaining some understanding of
psychblogy with the Second, related to taking a course within
their hidn school'curricupp course offerings, Among the
reasons identified with the first category of responses were:
to better understand people (13 responses); to understand why

.people do some df the things they db 18 responses); because
I'm interested'inrpsychology respOnse); and, to learn
why people have the problems theykhave, to understand what
makes people so different, to understand why people hurt or .

help others, to underStand human,peculiarities, and to help
me find myself in life (1 response each). Included in the
second category of responseewere the following reasons
pr enrolling in these psychology courses: it sounded
intersting (17,responses);-to earn a credit or I needed
another course (11 responses); it was-thglonly course avail-
able at the time (10 responses); to.see Mat psychology 'was-

'all aboutt(9 responses); I was placed in it even though I
didn't want it, it was/recommended to me by a friend, and I
heard it was easy'(3 responses each); and I liked the
teacher, for the fun of it, and because my friends wexe

0 taking it (1 response each). In review,,the most frequent
other reasons studen#s cited for enrolling in the psychology
course were connected more with,school urriculum concerns
than with reasons related to poditive spects to be derived
from studying and understanding psycho ogical'content and
-subject matter.

An,examihafion of the' rankings assigned these objec-_
tives by the teachers. and students revealed a correlation
of .79 (p < .005)'. This figure indicatesdthat students

_Th
,enroll ilipsychology classes .f.br reasons very similar to
reasons (objectives) teachers cite.for offering thesecoutses.
The level of agreement between teachers arid students. is even
more'noteworthy.when one realizes that the agreement between
the 1972-73 and. 1574 -75 teachers as to the rankings on .

these same objectives was .only .51 (p < .05). Although".
statistically significantly similar,-the somewhat low level .

of agreement .between the 1972 -73,. and 1974-75.teachers,pro-'
Vides,soMe.evidence to support the conjecture_ that these
two groups of teachers'Were not made up of theytiame individuals.

(D) Objectives identified by"behavioristic'' and 'humanistic'
. -teachers .

, ,

rn,additioh to. the data already provided, the teacher ---'

results were analyzed-according to-the approach the respond-,'.
ents took'towards their cou'rses' (See .Table 5).When the,
objectives identified by the 58 behayioriS,tic and 98humanistic
:teachers Were ranked'and-lcoirelated, the agreement between
their rahltings,wad found to be .66 (p, < 02)..,When their



ABLE 5

Comparison of Rankings for Cour Objectives Between the Behavioristic and
, Htmanistic-TeaChersa

Objectives
Behavioristic

. Teachers
F % R

A) Understand personal problems . 50. 86,2 -1

B) Understand myself a's an indii. 47 81.0 2
C) Assist. in "life adjustment , . 44 75.9 3

oaf E) Prep for college psych courses -36 62.1 5

F) Assist developmt of plTil of life 35 60.3- 7.5
..

-G) "Cope with adolescence- : 35 60.3 7.5
A .11) Eliminate- misconcp'ts abt7pSy 35 ,4 60.3 7,.,,5,

, ..
11, Apply psychological knowledge "3:5' 60%3 7.5

.

ASSist in =future fan': Planning .33 -5.6.9.

tinderstandTvacak)::, of_ psychology
t) :Assist vocational,-_ planning 8. /13.8

,-,:4

92 93..9 1 14.77 .18
89 90.8_ 2 2#:3.1. .13

t- 88 89.8 3 4%42 ...04*

6) Develop aPprec. -for psrchology 40' 69.0" 4
,

50. 51.0 11 1.38 .24.

72 73-.5 -4.5 2.34 .13
,

720 .73.5e 4.5 2.34 .13

- 61 -6-2;2 7.5 .00 .95

61 62.2 7.5 ..00 .95,

,.

Humanistic, **.
.Teachers
F % R .X2b 2.

10 &8.4 6 1.61
11 -55 56'.1 =,10. .00
12 29: 29.6 -12

-27 12.1*- =1, IMP

:20
.96.

..04*

4.
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rankings were compared to those assigned ly-the :1,215 studentS r
enrolled in these courses the-behavioristic teachers were I

found to be slightly closer it agreement with these students
than were the humanistic teachers (.74 compared to .69, 2
.01 and 42, respectively).' The correct'interpretation of
these figures would be that for all practical consideration,
no difference existed between the priorities of objectives
used by behavitTE and humanistic teachers and that
neither group differed stlnATicantly from the reasons
students had identified for i.gning up for these courses.

(E) Summary

To summarize, these data suggest the 1974-75 teachers
were somewhatGsimilar to their.1972-73 counterparts relative
to the rank-order piriorities given to,objective6 they posited
for teaching their respective psychology courses. -However,
when the 1974-75 teacher rankings were compared to those
rankings assigned by students enrolled within these courses,
the results revealed a high level of agreement between these
two groups .for these objectives. Furthermore, no Eiffekence
was found to exist between objectives cited by- behavioristic
and humanistic teachers. Both groups of teachers were also
identical in the level.of their agreement-with reasons..
students Cite for enrolling in these courses. .

1-
f4. Content and Topics Studied in Psychology Courses

One,,way to describe the content, of a course is to obtain
information regarding the specific topics and concepts taught
in the course.

(A) Content included'in the psychology courses: 1974-75
,..,...

A list of twenty-S70 topics generally include&mn pre-
college

..

psychology courses was placed in the surveyf"orm.
Respondents were invited to indicate each and all of the topics
they included within their courses..-The -five topics most

. !.

taught, by the psychology teachers were. personality.theory . ,7

(89.7 %), mental illness (89.11), emotions (85.1%), mental
,-,-

health (84.5%), and social behavior (81.1%). The topl-least -

incorporated into these separate psychology court es were 4;
statistics (18.9%) , the human body - -physiology (30.8%),.and
child care (3A.8%) (See Table-6.and AppendixByTables 4B
and 5B).

.

'In ad4ition to dlscoyering the contents of these courses,
information was seugiit.regarding the t'opids and content these
teachers believed d-ought to be included inPsychology courses
at the secondary'School'level. Besides indiCating their
Choices from a list .0f.4 topicsprovided, 'if the ones 'listed
were 'not sufficient for these'needs, the respondents were.,
given theoption of adding other topics.

0.11:04;:'
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Comparison of the Rankings of Topics
Those Topics These Teachers and the

List of Topics

A.' Personality theory
B._M,ental- illness
C. Emotions

157 Mental health
E. Social behavior-.
F. Intelli4ence

o...Abnorilial bet for
H.'. %Citation '

I. ugs, Alcoholism, -etc.: 122
7-...

, - - ,
J. T. olescant 119 . 66.5 10 '

K. -Lea ang and -thinking . 116 64.8 , 11 ..--,,4'

L. Parapsychology, esp. 115 64.2 12

H. -Growth rom<development" . 105 58.7- i 13
N. ,Love 77-- ' 104 -!.,,,,58.1 lj

-.;(9. Mental retardation, .400, . ,k-.P A,
. --,

History of psychology -. 99 :..a 55.1 16

Q. 'Sensation and-percep tion 96' 53.6 '17. ,

'.,e,---R. 'Heredkty and genetics . .9.4' 52:5 18

Z.:',S. Marriag and 'the,::family .91 -,50:8 19
T. 'Child' care 19 - 33:0

. TABLE 6

the 1974-75 Teachers Ihellided in Their Psychology Courses wit
1,215 Students Thought/flight to he Included in These Coursesa

/

'Topics the'Teacheri Included'
within Their

Psycholoay Courses
F %- R

.157 87.7 1
156 87.2, 2

1497 83.2

148 82.7 4

142 ,79.3 5,

. 138 - 77.1

' 135 ° 75.4
12 9 72.1 %

- 68.2 9 7

6.

Topics the Teachers Thought
zOught'to be Included, in 4These Courses

1/4./ p

148 82.7
137 7,6'.5

.144 80:4

131 73.2
135 , 75.4
-131 73.2

126 70.4'
133 74.3
103,

71.5
129 72.1
-12%, 51.4

431
165'
102

73.2
'58.7
57.,0

1 -

3
2

7

4

7

Topics the Students Thought
Ought to be Inaluded' in

These Courses
R

-.. 11

5

14:5 675.' 55.6". 10',

177:6 1694 -57.2'
9' 612 52.0 1.2

19 637. 52.4 3.3.

.
c.

.
7.. 548 . 45.1

i
15.5

13 788 64.9' A
16 ,684 , 56-,--3,,,,,,. .,- 9 ,---",

33:4 ,i 20

x 813
760
906

577
836,
620

66.9
62.6
74.6

, '
3

,5

47A 14
68.8' 4

51.0

722 59.4 6
548 (...:-45.1 155

103, .---,- 57.5 '14.5 ''' 406
114 ., 63.7 , 12 477 ,' 39..3 13

10- 55i2- t3-7 a',-. 427 ',.. 15.1 ' -v19
Ix,-

98 540 '18. '..,714.- - , '58:8,, . 7.
20,;.4-; k 7( ;,'_ 41.3 '-s'-;,.20 -- -, 532!:;:--,k-: ---'4 43:8W' .-Th 17

U.. Human body .-IPliYsiology) .54 '30.2 21 72 ...40.2; . 2.1*-- -.; ', 283 ',.23.3 21..
...

.4,- o -'''''.%t .

V. Statistics ' 3f-''"''' 18::4: -22
.

.

-
6i -t. 6'," 22 '247 26.3 . 22

-1-- .. .

'"-=t- X - 14.0 (N -179):{." (p."179).
, .

abit-ferences_ihAhe teacher percentages between the table and the narrative le are due to the fact%-khat the tabteApeic4ntages
are.tiased UP'on responses 0479); "while ,narrativc. percentages were based, upon he number of .teachers who
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Consistent with the results obtained two'years earlier,
four of the five topics previously identified -by the respondents
as the topic vilest often covered in-psybhologyicourses taught
by these teachert were identified as those topics -which they
.believed ought to be included in these courses. The lone
exception, mental health, which ranked,numberfour among
topics-taught ranked with intelligence for the position of
7.5 amontg'topics-to-be-included. The top five ranked topics
among the topics that these respondents thoughtshould be
included in these courses were personality theory (90.2%),
emotions (87..8%), mental illness (83.5%), social behavpr
(82.9%), and motivation and human growth and development (both
with 80.4%). Tied for fifth position among topics-to-be-inclu-
'ded, motivation and human growth and development, were ranked
eighth and thirteenthrespectively among topicscovered in
psychology' course.

The topics these teachers selected as least appropriate
( for precollege psychology courses (statistics, 37.8%;

the human body-physiology, 43.4%; and, child dare, -43".9%).
matched exactly.the topibs they least covered'intheir c urses.
The figures and ratings for the bottom level§ o the ran ings
Would suggest teachers are more likely tobe consistent be-
tween intentions and practice for topics considered unimportant
than for topics considered as more important topics. However,
the high degree of consistency among the rankings (Es(2°2) = .89,
p < ,001) indicated these tqOichers actually included-within the
courses they taught the topfs they believed should be taught.

Several teas ert reaponded,tO the invitation to identify
other topics they believed ougpt to be included. win their ,

---,courses. These "'other" topics were transactionalanalysis
(3 responses), altered states o
and sexual development, transce -eel meditation,.behaVior,\-z%nsciousness

(2 responses),

modification, aging, child abuse, gesalt TPerls), humanistic
psychology, values clarification, behavio±al.rdethodology,

.'.

reality psychology, and psychopathology(1 respo nse each).
. '2 t'k

(B) Comparison of content includedirk 'the coiirse§ taught
,... in 1972r73 and 1974-75 7 ;5. . .,.,

-
The rankings assigned to topics-in gluded and to tliose

which ought-to-be-included were compared to the findings
related to the identical items -on the.1972,73 survey. (See
Appendix B, Tables 4B and5B). This analysis revealedlthat.
while the 1972-73 and 19:74-75-teachers, agreed upon the exact
_same topics among..their-first six and bottom three choices.
air topics- taught, (Es(22) 7 < .005), they disagreed

/

as to.fhe order of the raWcings within these groups of selec-
tion . For example/ personality theory, which ranked first

. as t é topic most often taught ,in 1974775 ranked third in=:

197 -73, arid intelligenC4, which:ranked, first in 1972-73
ran ed Sixth in 1974-.75:-

i
14
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The 19 2-73 and 1974-75 teachers agreed' on five of they
six most ap opriate topics they thought. should be included

, in precollege psychology courses (Es (22) = .93,.p.< .001).
These topics ere personality theory, mental illiiess,"emotiOns,
social behavior, and motivation. However, they disagreed as
to the order of these selections (See Appendix B, Tables 4B
and 5B) .

-For example, the 1972-73 teachers ranked the topic
emotions first, as the topic which moseought to be included

\in psychology courses while the 1974-75 teachers selected
personality theory as most important while ranking the topic
emotions in second place. However, the third choice among
1972;73 teachers,, mental health, 'received a seventh ranking
from the psYchology.teachers.two years later. Despite the
slight discrepancies among the top five choices for this
item, these teachers agreed exactly'in their rankings of
their last three choices, i.e., the topics they considered
,least important to include in precollege psychology courses.
In some ways, these findings further'support the earlier
conclusion that psychology teachers consistently agree more
closely on what these courses should not include rather than
on what these courses should include.

(C) Content students thought should be included) in these
psychology courses '

As with course objectives, students enrolled in these,
separate psychdlogy 'courses were surveyed.as to the content
and topics they-believed ought to be included in the psy-
chology'courses in which they. were' enrolled. The student
questionnaire listed the identical 22 topics provided on
the teacher survey, form. With one exception, the topics
were liSted in theo'same. order on both TiestIonnaires.. Both
questionnaires asked the respondents to check all of,thQ,se
topics which were appropriate. The 1pestionnaire ,also
included an option' for,iqentifying additional or 'other
topics not provided in the list. At the time of their
responses to the survey, these 1,215 students had ne rly
completed their semester-, or year-long courses -in psychology
(See Table,6, also Appendix B, Table'6B).

The firsitifive choices marked ,by the students, as topics
and content which ought to be included in'preCo lege psycho-
logy courses were:- (a) emotions (906 responses or 74.6%); k

Xb) social behavior (836 responses or 68.8%); ) personality
theory (813responset or 66.9%); (d) lOve 1 880 ohset or
64..9% ; and, (e) mental illnets (760 responses or"
The topics considered least important or relevant to these
pourses were: (a) statistics (247 responsestkor-20,1,3%),;, (b)

-.0117SiOlOV (283 responses or 23.3%); and, Ac) the history of
psychology (406 responses o 38$0).
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Other topics identified by these students as appropriate
content .for their psychology courses were: sex (6 responsesTL5
dreams (5 responses); sex and morality and transactional
analysiS (3 responses each); homosexuality, psychoanalysis;
philosophg," criminal behavior, personal interactions, and
child psychology (2)!4respon-ses each). Among the 434 topics
receiving one -response each were animal physiology, cliques,
orthoriolecular _psychology, criminology, advertisement probing,
prejudice, sexuality, hyphosis, death, behaviorism, the mind,
body language, and testing. . .

The findings regarding the selections and preferences
for content and topics may be interpreted as reflecting the-
content included in the courses in which these students were

;enrolled. Hence, their selections %fere influ-Enced by th16-=
particular topics and material which they had studied during
the course. 'It is conceivable then to assume_that had these
students been in' classes which focused on different content
and subject matter topics,, their selections of and prefer-
ences for content to be included in these courses would have
been different. The level ,of agreement (rs(22.) = .69, p <..
.005) between the topics'teachers reportecr-they includeU
within the courses they,. taught and the topics students
selected as being content. which should be included within
the courses supports this interpretation. Further support
iso found,:in ithe lower level of agreement (rs (22) .59, p <
.01) which ,existed'between the topics teacEgrs believed
ought to be included within the courses artdhose topics
'students believed aught to be included in these same courses.
Another perspective relative to th interpretat-ion is the
-likelihood that students took their cues froth what was
covered in'their courses and assumed this content was the
content which Ought. to be iritluded in such courses. The
degree to which, student ,sele,at-ions were based _upon the .per-.
ceptions they held, about, tpsychOlogy'' prior to and during
the period of their enrollment or were a result of the Annu-

s ences. Of the mass media via movies (e.g., "Charley," ."Psycho,"
etc..) , -books, and television, is unknown.

The 1,215 Students selected fewer topics- for inalUs ion
in thesd courses (a mean ofl11.2 topics) than teachers
either' included in their courses' (a mean of 13:7 topics)
or believed ought to' be included in idch courses Aa)mean of
14.0 topics). ,These mean scores would suggest- students
wanted less topics covered in these courses than didtheir
teachers. 'Whether" students desired to cover these topics
in more- depth is uncertain. 4'

The 'students' ranking of the tonic, 2akapsycholdgy, esp..
in eleventh position (637 responses or 52'.4%)- was an un-
expeCted findirigc, 'lithe, popularity =of movieS, books, and
teleVision programs concerning, the supernatural, the

.
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unexplanable, telecommunications, and the power of extra-

'sensory.perception appeared to have created little interest
on the part of students to further explore these phenomena
within formal classroom settings. Again, tIpt these students
would rank the topic marriage and, the family so high (7thgd c\evelopment (15.5 place), child care (17th place),
place) whl grankin,the seemingly related topics of human
growth an
and heredity ancl-genetics (19th place) se low was a surprising
finding. Being in the midst of or shaving just passed through
pubic changes,_one might expect students to have been more
concerned with 'growth and development' than they indicated
in this survey. In addilon',' they ranked the; ..topic the
humanbody-physiology 21st place among the 22 topics listed.

The preferences of these students as represented by the.
'rankings assigned to the topics provided them may well
reflect,a "here-and-now" orientation concerning-their outlook
on'fife. Such an orientation would constantly emphasize the,
immediate concerns and problems these studentswere having
at th2s paTticular time in'their Frpm this,per-
spective,'marriage would be a much more important and immedi-
ate topic to study than a topic like child.cara.

Lending, support to the 'here- and -now' explanation "
for these data is the-fact that these students selected
the topics emotions,-socia1"Behavior, and love among
their top five choices of topics to be'included in psycho-
logy courses. One might suggest theehigh rankings assigned
these three topics were primarily the consequence of the
heavy emale enrollment of these courses. In other words,
females may have been more interested in many aspects of
premarital relationships (e.g., love, emotions, etc.) than
would males. .In.addition,' females may..-be less interested
in the roles they would be expected to take afteemarriage -

(i.e.., caring,for children).

414
When these data were, examined relative to theasex of

the student respondents, the results both lend support for
and run counter to this sex-:linked,explanation og the final
student rankings. Although a significantly greater per
centage of females over'males marked the emotions, topic as

----orre which ought to be included in psychology courses (79.6%
compared,to 67.9%1 E.< .00(15'), both sexes ranked this topic
first among the 2,2 topics listed. And,. while 66.3 percent
,of,the females and .63.1 perceit of the males marked the topic
love, the males ranked this topic in third place doTpared.to.
the fourth place ranking assigned by-the females. the females
ranked the topic marriage ancthe family sixth (62.7%) con-
trapte to the males' assignment of this topic in tenth place.

O
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'(53.5%i(2 < .001). The overall 'agreement between the
.rankings assigned the toRics according TZT-the sex of the

. student respondents was an astronomically high .92 (2 < .001).
In other words, no real differences were found among the
rankings of the topics between female and male psychology
students. Table5b (Appendix B) provides data as to how all
the categories of students responded to the reclust to ident-
ify topics they believed to be relevant to these courses..

(D) 'Content included in courses taught by''behavipristic'
and "humanistic' teachers

wereWhen the topic data wee ranked and analyzed according. .

to the 'behavioristic-humanistic' approach of the teachers,
'*-the results revealed that no.difference existed between

'

these groupsiaf teachers regarding either the topics they
included within their courses (rs(22) = .87, E < :001) or
the topics they believed ought to be included within these
courses (rs(22) = .85, E < .001)-(See Appendix B, Tables
7B and 8B)-.7 The'topics which the behavioristic teachers

,included most often in the courses they taught were: mental_
illness(93-.1%); personality theory (87.9%); and, abnormal

.ne- ....-9, behavior(84.5%). The humanistic teachers identified the
following three.topics as most included within their courses;

'personality theory and emotions (each with,89.8%); and,
mental health (87.8%). The two groups of teachers agreed'
exactly'as to the least

.'

covered topics in their respective
classrooms-

. ,

These teachers agreed slightly less often mhen they -

were asked to identify the topics they beli0Ve4- ought to
be inclUded in these courses.(i.e., -85 com0re'dsto the .87
just mentioned). 'ISee Tabls 7p and 8B.).. fThebehaviorists
ranked the topics emotions and mental illness (each with .

'p4.5%) and personality theory'(81.1%) as the4r.first three
topics in this, category w 'le the humanists, rphked personalitylit

theory (83:1%) and emotion and social behavior (each with
7.9-.6%) as their top three ,c aces: Again, tWe teachers
agreed'exactly,on their least important topics, i:e., ,

statistics (22nd), physiology (21st) ,,rand Child care .(26th).
Again `the differences between these groups of teachers was-
found:to be minimal. . ,

. ;
.

.. . .

Some slight differendes dij, exist .between '~these two'
groups of teachers relative to'the'topicsthey taught and
those they believed.ought.to be taught in pmecollege psy-
chology courses.. Nmanistic teachers were slightly more
inclined than their behavioristic counterparts' (rs22) = .89

.'compared to .86) to include in their courses thos-d. topics, ,

they cited as topics which hbought to be included in these
courses.' Behavioristic teachers', however, were slightly-

..../,..-,.-
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more likely than their_humanisitc counterparts (.61 compared
to .59) tb agree with the students' rankings'of topics which

/ ought to be included in-thesecourses. Yet, despite the
agreement just cited, humanistic teachers were far more
inclined to include in their courses the topics students
believed should be in these ouPses than were their behavior
i'stic colleaguers(22) = . 7 compared to .60).

AK, a

,15. Methods Used in Tgl6ing the Psychology'Courses

For the first time, teachers were asked to identify the
methods of instruction, they used in teaching their psychology
Courses, Five methods were listed with provision made for
identifying 'other' methods not listed. The lecture-discussion
method ranked first 'with 138 responses (80.2%); with the
discussion method second with 110 responses (63.3%); /the
text--and-lecture method third with 100 responses (58.1%);
the lecture-demonstration method fourth with 75 responses
(44.2%); and, laboratory experiments fifth with 51"responses
(30.2%).1 Thirty=nine teachers identified. 'other' methods
with the most frequent being vdluds clarification (12
responses or 6.9%) and gMall groun4aCtivities (10 responses
or 5.2%7. Sevem,teachers did ot respond to this item.

The fact that these teachers indicated a mean 'of nearly
three methods' each (2:99) as being methods used in their courses
'revealed,they were attempting to achieve their instructional '

objectives through diverse methodological approaches. A second
way of examining the use of these methodologies would be to
estimate the approximate amount of time each was employed
during each class period. The result of this computation
for each methOd used in terms of 'the ?average segment of time
per class period is as follows: (a) discussion, 41.9%;
.(b).lectpre, 25.8%; (c) textbook study, 12.1%; (d) laboratory
work, 6.3%, and, (e) Other methodS, 4.7%-of the class period.

In interpreting the above data,,the reader must realize
the questionnaire merely listed the,sixteadhing methods and

.made no attemet to define these terms. The respondents
defined thes terms as they saw appropriate to their own
situation. There is no way of knOwing how closely thes

defined
p

teachers efined the same terms in the same way.. ,Expertence
and the literature would agree_that these teachers differed
widely in their definitions. Hence, these data,niay reflect
more the'semantical'distinctions made by these teadhers'than
they-do'the actual practices of these teachers in theirt*
respecti7e classrooms.

Of all the .findings related toteaching methods,. -
perhaps the most import was that concerning the seemingly
widespread use of labokatoiy experiments.' That" nearly one-
third of the teachers Operated psychologyoriented labora-
tories for their students was surprising. however,' whetfier

'

42



/
these laboratory activities were similar to)ome'suggested
in the "GimmickeryP'section of Periodically whose proper
designation is uncertain is,unknown. Nevertheless/ these
data viewed in light of information related to-the types of
instructional materials these 'teachers would like to see
made aVailable to them for their use lend credence to the
belief that if materials for classroom experiments and
student laboratory manuals were made available, these teachers
would indeed make setter use of the demonstration and labora-
tory metho than they currently do.

Finally, the apparent diversity of teaching methodologies
which suggested'itself from the above data not really
exist. Few teacher restrictd themselves to only one or two
different methodologies or clagsroom activities. The finding

dr that psycbolegy teachers make frequent use of lecture,
discussion, and textbook revieyoshould come as no great' revelation
to anyone who has visited a classroom within the secondary
school. Indeed, from these findings one may conclude that the
methodologies employe in precollege psychology courses are
no different f om those d in other courses on the same
level.. The conformity suggested by these data may be a dis-
appOintment for those who had hoped that the approaches used
in these courses would, be more 'meaningful' than .those employed'
in'other courses traditionally included within the secondary
curriculum. These results also lend support tothe,skeptic
from the 1972-73 survey who listed as one of the objectives
for the psychology class as "providing the students with
yet another course that looks good on paper."

16. Descriptive Data Regarding the Use of State-Adopted
psychology Textbooks

(A) Utilization of state-adopted textbooks by psychology
- teachers

Following behaviors similar to those experi6nced by
teachers in previous Studies( a large number of Florida
pSycholOgy teachers used at*,least one of the six textbooks
adopted by the state for use in precollege psychology
courses. The 87.5 percent response to this item Wasthigher
than the 78.8 percent indicated by the 1972-73 respondents
and lower than the 92.1 percent revealed by the 1970-71 survey. .

These figures suggest the earlier trend away'from using. tate-
adopted textbooks-may have ended with the movement haVin
reversed itself4*.towards more frequent and widespread-us, of,
such texts.

- .

If this reverse trend is.aCcurate the-change may beY-

explained in several ways.' First,4aS teachers possess less
college course preparation in psychology the more willing 4,- -

they may be-to use available textb4lis to guide their decisions
Abbut course sequence and contentsAl.e., the more they become ,

tied to the contents.-of the textbooks and. their corresponding



teacher's manuals. Second, these teachers may have found the
types of textbooks they sought during the f:.tv2-73 school year
and purchased them for use in their courses. Thus, whip th
1972-73 teachers were dissatisfied with their existing to
the 1974-75 teachers may have obtained textbooks more com-
patible with their needs. The findings regarding the types
of instructional materials teachers would like to see made
available to them would support this interpretation. Third,
the movement towards more hu a istically-oriented courses

Tmay be the cause or the re '..t/ of the types of textbooks
which have been adopted by the state. Of thesix textbooks
on the list only two, Introduction to the behavioral sciences
(Sandberg) and Psychology (McKeachie and Doyle),have a
definite behavioristic orientation (even if inname,only),
whereas the remaining four are perceived to contain con-,
siderably less Of this orientation.

Whether the teachers who, ordered the textbook being used
actually taught these psychology courses or whether the
teachers who used them actually practiced the approach
suggested by the textbook title and/or contents is unknown.
The possibility exists that the,teachers used whatever text-
books were available to them regardless of whether` they pre-

,

ferredAhat particular textbook.
0

Finally, these data may well reflect the fact that the
1972-73 teachers were more flexible and more prepared to teach
psychology in the secondary classroom than were "their 1974-75
counterparts. These earlier teachers may have located Suffi-
cient supplemental materials to enable them to achiev.e their
instructional goals without a textbook. Because they poOsesqed
more college training, the 1972-73 teachers may have been
freed from using. the textbOok as well as more able to use
supplemental.matdiials in diverse ways to teach their
psychology courses.

_AB) The popularity of these ,different textbooks

fn 1974-75, all 162 ,teachers who responded to this.parti-,
cular item of the questionnaire indicated they used at least .

one of the six state-adopted psychology to Twenty-
six of theSe:eachdrs indidated they ei r available
or used t ?o of,thesepteXts. The textbook most used was Engle
and Snellsnove's Psychology:, Its! piincipleb And application
(57 responses or -35.2%) : The other five texts in thekorder
of the frequency of their use were; Psychology for you,
by Gordon. (44 responses or 27.2%); Psychology: Understanding
ourselves 'and'others, by Tallent and Spungin (32 responses
or 19.8%); Living psychology, by Hersey and Lugo (23 responses
or 14.2%)7 In-Production tothe behavioral sciences, by
Sandberg (18 responses or 11.1%); and; Psychology: A short
course by'-McKeachie and Doyle" (14 responses br 8.6%).

In 1972-73, a large number of the.; 58 teachers used at'
leastone°pf the four available state-adopted teXtbooks in-

44 .57-,



teaching their courses. With all. of the 158 teachers res-
ponding to this item, 97 teachers '(61.4 %).indicated they
used the textbook' entitled Psychology: Its principles and
application by Engle and Snellgrove. Psychology: 'The science
of beh ior, by Branca, was used by 34 teachers-12-1.5%);
I tr uction to behavioral science, edited by Sandbdrg,
was used by 24 teachers (15.2%); and, Psychology by McKeachie,,
and Doyle, was used by 15 teachers (9.5 %): In contrast to
the 1970-71 survey' in,which twenty-three teachers indicated-
(they used more than One of these textbooks and the 1972-73.

4,sur which revealed 12 teachers used more than one of "
th texts, data for the 1974 -75 survey revealed 26
t hers used more than one state-adopted textbook in,teacniril .

their courses. .
,

_ -. .

The data also revealed a number of changes' in the past '

five years relative to the state adopted textbopks used by /, ./

these teachers. Data pertaining to the psychology text ,C , j
authored by,Eigle and Snellgrove indicated that despite an
increase in the'number of teachers using it from:86 in 1970-71
to 97 teachers in 1972-L73, its overall popularity and use_by
teachers declined 'from 7t5 percent of the teachers in 106=
71 to 61.-4 peicent in-.1972-73: Between 1972773 and 1974-75,
the ube of this textbook lost even more ground% Only 57
teadhers(35.2%) used the'Engle-Snellgrove text during the
1974-.75 school year: Despite this rapid decline in use over
the six years covered by this report). this textbostiil

, --

managed to maintain its' position as the- most widely-used
psychology textbook 9.2t the precollege level in the stateof
,Florida. .

Interstingly, the second most used text in.1970-71 and
1972-73 failed to make the state-adopted list in 1974-75.
The name of this text was.Psychology: The 'science of behavior.
by A. A. Branca- And, the psychology text--Nritteh by McKeachie
and Doyle became Psychology: A short course by 1974 -75.

"HoWever, this transference into a different form, i.e., from
textbook to a7study manual- paperback' volume, did not improve
the nature of its use.-- Whereas in 1970-71, 25 teichers (21.4%)
used the,McKeachie-Doyle text, in 1974-75, only 14-teachers
18.6%) used the materials produced by these two authors-. In
much the-same way, the Introduction.to-the'behavioral sciences
tek4book,,,edited by Sandber, hap declined in use. In-l9724,73,

.
24 teacher (15.2 %) used this textbook. Two years later, ,on17,
18 teacherS--J11.10-,reported they used this textbook. 0f the
six books'onthe state- adopted listl'the Sandberg. text was
ranked fifth 'in 1974-75.

.

.

. ,. .,.... .

,'Two.textbooks,deserve special attentiOn.' First,,,the
. Gorcion.book, Psychology for.you,,came out,of nowhere to
become the- second 'most-used textbook inthe state. Forty-

.,.. four teachers (27.24).reported they used this particular,_
,text--43 fewerteachers than who Used the' .first - place,.
Engle-Snellgrove textbook. pec6h0,,the textbook. entitled

! .., .:,'

41.



Psychology: Understanding ourselves and others, by Talient
andSpungin, followed the pattern set.by the Gordon book
and placed third amoagthe six teXtbookS on,the'State-
adopted list.. Thirty-twb teachers (14.2%) used this text-
book. According to textbook repreSentatives, during the
1575-76 school year, both of these textbooks are threatening
to assume the first place position and become the new leader
among the textbooks adopted for psychology courses in Florida
schools. Should_this occur and the Engle-Snellgrove text
lose its first place ranking; this would be the firgt time
since Florida developed a list of textbooks for precollege
psychology that Psychology: Its principles and application
was not ranked number one in useamong psychology teachers
in the state.'

These data.when compared to the results of the pieviotis
studies suggest that psychology teachers are finding better
and more informative_ textbooks and have purchased and are

_using these bobks to assist them in improving the quality
of theig,courses.

Furthermore,. in 1970-71, 49.2 percent of the teachers
and in 1972-73 52.3 percent of the teachers indi'cated they
were seeking a different type'lofa textbook for use in
teaching their courses:' -In 1974-75, only_30.2 percent
indicated they were seeking a different textbook. Appar-
ently% the 1974-75 teacfiers 1*# at last kdund the types of
textbooks. they wanted to see' made'aVallable to them for

',their use.
,

(C)- The frequency of use of-these textbooks

-, Information was not'only collected relevant-to-the
textbooks these teachers used, but was gathered regarding --
the frequency of the teachers' use of these texts. An -

,
... examination ,of these data 40Aosed that of the 147

,-- teachers responding to thisi,itemr, 40 tqachers (27.2%) used
these state-adopted great deals Hof the time.

,...-.,One- third of these.teachers (49-responses or 33.3%)
-reported they used these texts often-while 25.2 percent
of the teachers (37 responses) repotted ,they used them.,
occasioully. :Only one teacher (.7%) indicated the texts
.available for use-were rarely or, never used. Twenty teachers.
(13.6%) indicated they Used these textbooks out of 'necessity,
for lack of other available and useful materials;: Thixty-
two teachers (17.9%) failed to respond to this item of the .

questionnaire. '
.,-P.

The results of thisitem's analysis closely parallel
those found in the two previous surveys. The 64.6 percent
and 62.6 percent figures for 1970 -71. aria' 1971t7 are similar
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to the 60.5 percent reported by the 1974-75 teachers indi-
cating the textbooks were used often or a great deal of the
time. More of the 1972-73 teachers tended to use these v-
books rarely or occasionally (37.4 %) than did the, 100-71
teachers (26.7%). The 1974-75 psychqlogy teachers revealed
they were not likely to use these bObks occasionally and

4 more likely to use them frequently than were their 1972-2j,
counterparts 137.4%)..

*The general negative trend in using the current state,
adopted textbooks implied by the 1972-73 data appeared to
have reversed itself toward-'more widespread and frequent -.
use of the books within the context of psychology class
assignments. In addition, only 20 teachers (13.6%) in the
1974-75 survey indicated they.used these texts'for lack of
any other reading materials as contrasted with 31 teachers
(22.3%) in the .1972-73 survey. The finding-that fewer of
the 1974-75 teachers who had less college cour training

t than their 1972-73 counterparts used these textbo ks.for
lack of other available materials was.expected.

The data indicating usage of textbooks must be inter-,
,preted cautiously. The degree to which the individuals res-.. 0

ponding to the item would agree as-to how frequent .4 often' is
'remains undetermined. In other words, the categories pro-
vided-in the questionnaire possessed ambiguous labels which
allowed,for,diverse-intetpretatiOn for both time and .extent
of-use-among the various respondents. One may speculate
these data .are evidence of the tendency of less-trained
teachers to'tie themselves to the contents of the textbooks
they have available for their uge...

Of the',58 teachers who indicated their approa6h to
their course was behavioristic, 46 or 79.3 percent revealed
they used at least one of the state-adopted,textbooks in
the psychology course they taught. These data are to be
contrasted with corresponding data from the 98 humanistic

.tteachers, 84 (88.4%) of whom used these textbooks.

;The specific reasons why some of the 1974z-75 teachers
used their tex oks fbr lack of'any other inat'erialszare
speculative. Whether the.laCk of funds,_ the inappropriate-
ness of text content due to the teacher's Orientation.to the
subject matter, the inadequate subject.matter preparation
of the teachers, or, the'lack of these particular textbooks
to include the kinds of topics, concepts, and information
these"teadhersbelieved ought to be included 4,n such texts -

,is singly or collectively the reason(sY for their:Choices
.

relative to this item.Of the eluestiOnnaire is unknown.'
The finding that fewer .of the l974=75 teachers thin the 1970-
71 or "1972' -73 teachers used these books out of necessity"
inight bemdicative of the appropriateness of-the,,newer
texts toward fulfilling the needs ofthese classrboa teachers'.



Also, these findings may indicate the more deliberate attempt
on the,part of the teachers to use the materials available
to them in the state-adopted textbooks rather thanThse these.
texts as infrequent reference sources. J

Finally, these data may, merely indicate tyat this
particular set of.state-adopted textbooks included the
kinds of topics, concepts; information,. and subject matter
content these classroom teachers believed ought to be
investigated, studied, and taught in secondary_school
psycholdgy courses. ,

17. Instructional Aids Desired for Use in Psychology Courses ,

(A) Teacher attitudes concerning instructional aids

The period folAaw4121972 has been characterized by a
great influx of cSinmetZially-produced material '-suggested and
advocated for use in high school psychology courses. Commer-
cial publishers have flooded the market with materials, media-
aids, and eqUipment to meet the stated needs of teachers
desiringadditional instructional aids. Even though these
:past few years dip witness the increase in the availability
and quantityof psychology-related .instructional materials,
54,8 percent of the 'psychology teachers (157 of 166 respond-
ents) reported they felt a need for more materials and informa--

_

4 .tiO4 to help them da-a more Adequate job"Of teaching psychology.
Compared to the 94.7 percent reported in 1972 -73 and 96.1 per-
centlfieported two yeaa4'earlier,Abis figure indicates the
contiBbance d the ever-so slight decline in the 'felt needs'
of psycholog achers for additional instructional materials.
In fact, ,these data may reflect .more the fAct these teachers
did not kilOw what was available to themthap they-reveal-the.
,inability of. these teachers to acquire or obtain the materials-
which were available to them. In light of data to be reported'
later in this monograph, thee data may suggest these teachers
did not actively seek to obtain the materials, and information

=-which were available to them_ -some of,.which Was ,land verb
inexpensive. .

The ypsychology teachers also revealed they-were slightly,
less inclined to use these instructional materials (98.8%)
than were,teaohers-whO'responded to theprevidus,s0rveYs
(99.3% and.:95.2% in 1972 -73 and 1970 -71', respectively). -While

. -. _ .
this decline is slight, indeed negligible, support continues
to buiidiin.faVbrOf the explanation that 'these teadhers have
kOund in their textbooks and accompanying, teache4S-guide the
types.'op-materials and activities they ptexiiOusly sought..

(B) Instructional materials desired by psychology teachers
, '

Data were,tsought for the third consecutive, survey
reAativeto the Specific kinds of,materials teaChers wanted



to see made avkilable.to them for use in their psychology
courses (see Table 7). Ari analysis of'thesedata-revealed
the divergent needs of these teachers while simultaneously
revealing the consistency of these needs across school
.terms.

Of the fifteen types of instructional materials'and aids
listed on the questionnaire, materials for classroom experi-
ments (72.6%), films 169.8%), and simulation.games (67/6%)
were_ranked first, second, and third respectively. The
three items 'least desired.amofig those listed were pictures' .
and posters (24.6%), materials for slow learners (25.7%), and
career- related pamphlets (26.8%). Among the information
included in Table 7 are found the following:-

1., The psychology teachers:demonstrated
a consistent-demand for the same types of
materials at approxiMately thg'same,rank-
order level of importance across all three
surveys. Films, which ranked first in
both 1970-71T85.9%) and 1972-73 (88.2%),'
dropped to sebond,place,in the more recent
survey,(69.8%). Converely, materials for
classroom experiments, which ranked second
in 1970-71 (77.3 %) and'1972-73 (85.6%),'
,moved into ,first plaCe in the 1974-75. .0 TA.

survey-(-7-2761)., Simulatichgatres an item
which placed third in the rankings in the,
last two surveys- (76,5%-in 1972°-73 and .oe

67.6% in 1974-75) was not included in the
first questionnaire. However, filmstrips
.;which placed. third in 1970-71 (59.4%)
placed fourth in the "later two surveys .

(75.8% in`1972-73'and.58.7% in 1974-75).
Among categorie-included Oa all. three'
surveys, filmstripso.earned a third Ka
ranking on all three sUrveys. -

2. The 179 psychology teachet revealed,;
less desire for materials and re-Sources
than dicthose teachers who responded to
the survey two' years earlier. 'Of the
fifteen materials Categories from,whictito

choose, the 1974 -75 psychologyteachers
checked an of 6.7 items while the
197,9=71 and 1972-/3 teachers averaged 6.3'
And 7.1 respeCtively. 'This 'decline in
need over the past two'years. may in part
be explained by, an'7Andrease&-selectii.rity
on the part of theresponding teachers,
or' may Be'teen as being consistent with
earlier findings suggesting a decline:
in the 'felt-needs' of these teachers
owards more instructional aids., -
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Comparison of Rankings Relative to the Types of Instructional Matirials Teachers Desired
to use According to Teacher Preferences on Each ol the Three Teacher,Surveys

1970-71 Teacher Responses
List of Instructional Materials F . t 111* R

2
r

1972-73 Teacher'Responses
F t R1 R

2

1974-75 Teacher Responses
''''. F . t R1 k

2

A. Materials for classroom experTmts. 99 77.3 2 2 131 85.6 2 2 , 130 72.6 1 1

D. Films. 854. 1 ° 135 88:2 1 1 r25 69.8 2 2 ..110
C. Simulation games 117 76:5 3 121 67.6 3

D, Filmstrips 76 59.4 3 116 75.8 4 3 105 58.7 4 3

Student workbooks ""..4 *4 96 53.6 5

P. Overhead transparencies 68 53.1 5 5 102 66.7 5 4 85 47.5 6 4

G. Audiocassette tapes 91 59,5 7 84 46.9 7
.

H. Value sheets 5- 72 40.2 8

I. A newsletter for teachers 65 50.8 6.5 6.5 15ay.'t 494 9 7 '71 39.7 9 5

J. A curriculum guide 64 50.0 8 8 66 43.1 12 10 58 32.4 10 6

-K.' A reference service for students! 74 57.8 4 4 72 47.1 , 10.5 8.5 54 30.2 11.5 7.5

7. L. Differentkind of 'textbook ,63 49.2 9.5 9.5 80 52.1 8 6 54 30.2 11.5 ,7.5

Gareer-reated pamphlets 63 .'49.2 9.5 9.5 72 47.1 10.5' -8.5 4V .26.8' 13 9

N. .-Materials for slow learners 40 31.3 11 11 ,55 35.9 13 11 -46 25.7 14 10

0. Posters of famous psychologists 65 50.8 6.5 ' 6.5 93 64.8 , 6 6 44 24.6 15 11

-P.. Other materials 15 11.7 - 10* 6.5 10 p.6

Q. No responses 0 5- 0

6.3 (N.28) r(111 7.1 (Nol154 Z 6.7 (N179)

Notes: .

Ri -Itinkings
' R

?
- Rankings

11a - ,(1970 -71
Rb- (1970-71

N4 Rc - (1972 -72
:-

for all items listed
for oar those. items common to all three-survey'.
to 1972-13) 7. r (11),09..82:4; .005
to-1974-75Y - BP11) w .9, pc .01'
to 1974-75).- 7-(111 .77. EP( .01
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Materials' directed towards assisting
the slow learner: continued to receive
-little support among the psychology
teachers despite the more humanistic
orientation of the 1974 -75. teachers -. Out
of -15 materials areas specified, this

tego placed fourteentkiwith only,25.7
percent of the teachers Indicating-this
choi Materials for slow learners
ranked thirteenth of 13 categories in
1972773 (55;responses or 35.9%) and
eleventh Of 11 categories,in 1970-71
(40 responses or 31.2%). When comparing
this category with only those found on
all previous surveys, the analysis revealed
the materials fOr'slow learners category
placed-next to last in the 1974-75 survey
and last in both of the earlier surveys.
One of the more startling findings of
this study is the fact that the behavior-
istic=briented teachers of 1972-73
appeared more concerned for the. slow'
learner than did their more huMari1stically.7
inclined dounte parts of 1974-75 (35.9%
marking this it m in 197273 compared'._
with the 25.7% in 1:974:735).

4-; While one- alf (50.0%).of the psychology
teachers in 1.70 -71 reportea a need fora

,k

curriculum u de to asist-them-in planning.
and developin their courses-, 43.1 percent.
of the- 1972 -7 teachers and,32.4'percent of
the 1974-75 eachers reported such a need.
Hpwever, wheieas the 50.0 percent figure=
'among the 1970 -71 teachers earned a ranking
of eighth place and the 43.1 percent figule'
two years later placed-tenth 'in the rankings,'
the much lower-32,41percent of the 197475
data, earned' ixth-place -ranking for that
categorY, among the. eleven choices common to
all three,surveSrshat teachers continued_
tpt.Shbv.decre4sing:interest inidu'rrictium *_,

gulaeStungunter.tti:the-conjectuce
cited_In,,ap,reviots:4Urli.ey.retiOrt-W4Ch'',-
aSsUM:04gthat$0t04chersbecamempre=1#07
pared -_ n =psychology,_.at ,the, college .;level ,
t4-651:014r15, 44i d4:6#40**--OrP''.
,#44'104-#1044,,_4410,,p;,:ah,c1"#194 likely

dOrer0P-'tn4#1#-Pqu#0601!
Follow ngt phis: =line :of . thought,; since=

OUe40::b0i01043M4tb0,01-475,
-eiliOdlfaAlTkPrO4*P4:010.J;r

t-''cletIlhe',141siiiitiOrt of'



this item, from441.1 percent to 32.4
percent iriittwovyears, is inconsistent
with other data reported earlier in this
monograph which suggested the 1974-75 -

'teachers were more like the 1970-71
teachers than the 1972-73 teachers. This
is one of the few exceptions to the close
kesemblence which exists between ;the
data from these. two surveys.

5. In response to the limited number of
options on'the first survey and to the
materials being advertised by commercial.
publishers, two items not included in the
1970 -71 survey but included in the 1972-73
form were included in the 1974-75 question-
naire. Simulation games ranked third in
-both of the latter surveys (76.5% and 67.6%
in 1972-73 and 1914-75, respectively) while
audiotapes received a seventh place ranking
in both surveys (59.5% and 46.9%, respec-
tively).

6. A major change in preferences again_ was
indicated by these psychology teachers in
the area-of pkoviding a reference service
for their students. While ranked foUrth in
the first survey .(57.8%), the ranking drop-.
ped to tenth in 1972-73 (47.1%) and tied
for eleventh (11.5%).in 1974-75 (30.2%).
However, when examining the'rankings for
the student reference service option among
those categories included on all three sur-r
veys, the data revealed.,that thisfitem was
positioned (35 and 7.5 respectively, on both
of the latter surveys' despite the wide
discrepancies in the percent of teachers
marking this option.

T. Twv..items included-in the 1974-75
-.questionnaire were not' included iff the two
previoUs surveys. This addition took. place
in responseto'materials which received'
eMphasis in:the;teacher training literature
(v.alues clarification), and through commercial
advertising' (student ioieirkbooks) The .student
workbook category received- 96 responseT7M7X41
earning a fifth place; ranking among, the 15
categories listed .On the'1974-75-survey:

Avrq

vt.
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A. Materials for classroom experimts,

, B. Films
ii:. C. Simulation games

.
.

D. Filmstrips
. . .N,.

10 . 58.7
E. Student workbooks 96 53.6
F. Overhead transparencies 85 47.5

i Table 8 -.

. , . .
.

Comparison of Rankings Relative to the Types, of Instructional Materials Teachers Desired to
Usetand 0the Types of Materials Students Wanted to See Their Teachers Use

r

t of Instructional Materials
1974-75 Teacher Responses
F % R

1
R
2

1974 -75 tudent Response's
R -, N R

2

130 072.6. 1

125 69.8
121 67.6 3

Audiocassette'taPes.
H: -Value-sheets

.I. A newsletter fbr feacherd
.#40"

T. A Curriculum gujide
K. . A reference service for students____

e' - . L. Different kind of textbook

. -M. Career- related pamphlets
N. Materiald-for plow-learners
0. Posters Of famous-'pdychologists

P.
Q.
R.

Other materiAls
Guest speakers
A Weekly newsPaper

4

5

6

1 6'79

2 946
3- 704

4

5

84 46.9 7 7

72 40.2' 8 8

71 39:7 9

58 32.4 10-
54 30.2 11.5 9.5
54* 30.2 11.5 9.5

48 26.8 13 11
46 25.7 14 12
44 24.6 15 , 13

10

Immollo

otes

.R -.Rankings
11- -,-4:-4135,=

5.6

)7.7 6.7 -04.-717 s

lor,all items listed
for only .those items =common- to both surveys

574
254
206

373
299

437
344

291
137
88

. 57
904
441

55.9
77.9
57.9

4

1

3

3

1

2

47.2 5 4

20.9 '12 10
17.0 13 4..11

30.7 8 6

-24.9 10 8 .

=001.1.

36.0 '7 5.
, 28.3 9 , 7

24.0 11 9

11.3 14 12
7.2 15 13

4.7
14,.3 2

36.3 6

)7.,=.' 5,5 '(N=).,21:5)

- o

.
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of audio - visual and other'instructional aids they wanted to
see their teachers-use in.teaching them psychology. A list
of 15 different types of materials was provided the students.
Students were asked to select those materia14 they wanted to
see their teachers use within their class setting. Except
for two types of materials, the '15 choices of,materials were
identical on both the teacher and student qulOtionlasires(See
Table 84).- As with the previous items, students were'provaded

-.space to add other materials and instructional aids_. should
they not be among those already listed.

The three types of materials and Instructional aids most
desired by these students were films (946 responses or 77.9 %).,,
guest speakers (903 responses or 74.3%), and simulation games
(704 responses or 57.9%). Excluding the guest speakdr
choice which was not among the types of materials listdd on
the teacher questiorinaire, the revised third place position
was filled by the materials for classroom experiments option
(679 responses or 55.9%). The last three choices of these
students were posters of famous psychologists (88 responses

,,or 7.2%), materials for slow learners (137 responses or 11.3%),
and overhead transparencies- (206 responses or 17T9%).

,

Among the other audio-visual and instructional aid matdr-
,ials and resources students wanted to see used in _their pay:-
chology.,courses were the following: field trips1130 responses
- 14 of which stated the trips should be.to mental institutions);
class discussions (19 responses); term papers (5 -responses);
student experiments, field experiences, case stbdies, and re-
cords (3 responses); group therapy, role play, and experimental
animals-mice (2 responses each); and, blindman's walk, demon-
strations, ink blot and projective tests, and more books on .

psydhology in the school libgry (1 respohse each). The most (f-

interesting,free response to(this item was that which reported
the,,courde needed "an understanding principal."

understandably, students ranked the student,workbook
option low, 10th place with 20.9 percent. However, students
see T$d relatively pleased with their present textbooks since,
only about one-quarter of them ddsired a different kind of
a textbook (28..3%). Few students saw, value in a reference
service for students (36.0%). Perhaps, most surprising of
alIcthese data is the fact that-in general, these'students..
did not want a wide variety or large quantities of these
materials to be used 'OT = 5:5 materials. Given they could
IrayeAeaected as many types of materials gs they saw appro-
priate, the 1,215 students selected fewer items than did,
their teachers (5.5 items, compared to 6.7 items)/ This low
preference for, such materials an Contrary to what the
investigator, expected to find. ApParently these student's .

'saw little value' in the -use of these types of materials as
their .own learhing, saw -these materials as being

*thretated to the more raditional.leCture-discussion methods

rr

6.9
54'

o,

O
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. -Value sheets received less- support (71
responses or 39.7%) and wete'ranked-in ninth
place.:Thhe possible explanation for the
'thigh ranking given tq student workbooks may
be tied tothe perception of workbooks as
materials which stress academic work and
contentreiated information. Combined' with
the lack of concern for the slow_ learner,
this explanation may be an accurate ones
However/ if an individual perceiNies student
workbooks as something to 'keep students
busy,,' then the above conjecture may be'
discounted. _Why humanistically7oriented
teachers would prefer student workeooks 2-to-1

r4'.*

over materials for slow learners may-be tied
to the tendency of these teachers to stick
to the textbooks they were using to teach
their courses.

8. Among.the.materiaIS orlesources
cally'±d'eritified,by teachers on the "other':
item of thequestion regarding instrtictiona -1
materials .were sample tests and case studies
(4 response$ each), guest lecturers, role play
'activities,and inexpensive paperbacks (3

,

responseiskach), local field trips' and. in-
expensive home-lab type experiments (2 responses
each); and tpersonaiity evaluations, tours,- ;-
and,Huma,Hehavior Curriculum mater-
ials (1'; 'response each)°:

t

In addition.toArthese survey data, other information
available to suggost pat at both the county and school levels,
curriculum guides;JarCteaching psycholo4y,in the secondary,
grades are being madeYincreaSingly available to -,

teacherS, ,Whereas-onlysix af'.the 1970-11 'teachers repOrted
the availability in _their schools of a curriculum guide fdr
their courses,..1:4 19144.'5,24 teachers indicated their sch6Ol6
had'sudfi,guides. t This increase:Wasalsofound in regards,to-,
county curriculum- guides (8 responses,in19,70-71
respohses'in 1974-,7)., While these,dateOpuld,SUggeSt att,

5le4t 3_countiesh4ve-their'own currialltititriguides fOr ;(fA,

0400.171sych461:*-414§e, a nuMberOf:respondents came
"fr&M:the-saMe county, 'these figuteS,,are note be to inter-,
Prete'Cl to meakthat 35 of the 67 Florid NdoUntieS__

-z,

cl#4O41.0M guides,* Ninety. -eight teapher&Lin,the latebtsurvey
indicated' that neither.theits6hools nor-their coUnty,Otfiges
posSeSsedacurriqulum,guide_ relative to 01p# psychology

.

.

'(C)',' -the, ifiltriactiOnalfiriiaterials the 'students: desire4,to.

7
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employed by their teachers, saw them as being out-dated or-4' .

inappropriate, or, saw-them as being unfeasible or imprac-
tical within their own classroom environment and experiences.

Table 8 presents the findings from both the teacher, and _

student surveys. The rankings for the items these two'
groups shared inC-common were remarkably similar (rs = .76,

:p < .01) The first three choices among the teachers,
materials for classroom experiments, films, and simulation
games, were ranked third, first, and second respectively by
the students. The groups also agreed upon their bottom'
choices, i.e., posters of famous psychologists and mateials
for slow learner's, as the teachers and students ranked these
13th and 4.2th respectively. The widest areas of disagreement
between these two groups existed for the items student
workbooks and'o.verhead,t'hermal transparencies :..T,eachers
ranked student workbooks fifth. while studentg ranked this
in tenth position. And, the overhead..transparency option
was ranked sixth by teadffers and a low eleventh place by
the students.,
18. ramiliaritAkf teachers with the APA's Human Behavior

Curriculum Project (HBCP)

The respondents were, asked to indicate whether Or not
they had heard of the gierican 'Psychological Association's
Human Behavior Curriculum Project (HBCP) sponsored by NSF.

- The HBCP is a five year program-.designed to develop 30
modulesappropriate for use in higl", school behavioral science
arid psychology courses . 5 At the.- t;me.: of this survey , "HBCP
had been operating for two years and had received wide-
spread publicity' throu)gh various' psychology and professional
education newsletters and journals. The,.APA's ClearintghouSe
or Precollege' Psychology had even begun a series Of HBCP
related information sheets i serted within its regular,
free newsletter, Periodidall 4 .

, .

.Even with this amount o advertisement and publicity,
only 45 of the- 170 psychology teachers (26.5%)), responding
to this item had ever hear. of the Project. One hundred and
twenty-five psychology teachers had not heard o.f.the.,existence 4
of this project. Of the 45 teachers who had knowledge of the.
Project, .24 received the APA's newsletter. entitled periodically,
5 did not receive "it, and 14 Others' desired informapion .as to

!'rhow they could;begin receiving it. Interestingly, six teachers
who. were -.-werealready receiving the newsletter indicated they' had

. never heard of:4113CP., Of importance,. 109 teachers .said they
dellirg' inform to how they, ,cotld. begip, 'to receive this

..5At this writipg,;-: N SF had,informdd the HBCP .andt APA that'

.. it 'Quid fund ;tile project for the 1976-77 year in order :to.,,,, f

complete. 10 modules-4, However, NSF would not fund tki,:e devei.op-,
ment of additional ,'rood -ties or the cli`ssemiriaTion of the 10
modUles being cOmpleted vast 19,77. ,-, . .
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valuable newsletter. By mid-summer, 1,975, all teachers res-
ponding to the questionnaire received self-addressed postcards
which'they could send to the Clearinghouse requesting their
names be added to the Periodically mailing list.

- 19. Voices From Schools Not Currently Offering Separate
,Psychology Courses

Twenty-six-Df4_the 48 res dente -.
schools bffering separate psyc ogy courses indicated they
Oere interested in offering suc courses at their school

.provided adequate materials and personnel were'available. Of
the 30 respondents who responded to this item, the 26/teachers
made up 86.7 percent of this group. Only four respondents stated
they definitely were not interested in setting up such a course.'
In 1972-;73, 35 respondents' expressed an interest in offering
such a course. This figure represented 81.4 .percent of the 43
schools which did not offer separate psychology courses.° Eight
respondents replied negatively to this possibility.

N."'

These figures lend support_to the earlier conjecture
that 6chbols which were able to offer psychology have already
done so and schools which have not offered such courses do not .

poSsess the-resources or the interest to begin 'Such courses.
With the advent of the funding program, the tightening
of biadgets, inflation, and other fiscal problems, the probab-
ility of, many more schodf6 offering new courses within their
curriculums appear.s slim. Schools which already offer psychology
courses will try hard. not to lose these courses while schools
not already offering such courses will continue to lack''the.
resources and personnelmecessary to make this course a reality
within their course listings.

. IV. DISCUSSION

The concluding remarks of the 1972-73.sUrvey report stated T
that there was an urgent-need.for.educators, scholars, colleges
bf education, state boards of education, curriculum planning
committees, and professional orgahzations'interested,ln
psychology on.the secondary_ school level to jOin forces to -.

-provideteachers with 'the, information, materials,_ equipment,
resources, curriculum guides, instructional units, classrooln
'activities, -,..and teaching methods they said they needed. The
findings relative to the 1974-75 study xaise doubts 'as -/'"
to the:urgency of these'efforts. addition, this earlier

',report4.said- the college preparation these teachers needed
',and were seeking. had to be pr'OVided in the preservice and,
.in-gei'vice programs offered by the. various colleges of
educatiowin-the 'state and/or;by training programs eStab7-.
jished the various professional OtganizationS interested

' in precollege- psychology. Furthermore, it.ttaid»these
educational and prOfessionaigroups' had to share ideas,'
_perstinnel,:and resolirces'iriOrder to deal more effedtively,
with the ProblemS- related to teaching pSychoiogy to,' Secondary
.SdboO1',studerits';',

41;
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After analyzing 'data from the first two surveys, the
author was convincedlthat those interested in pre-college
psychology ultimatelyhad to make three decisions. Unless
these decitions were xpade, the author believed persons
interested in Or,teaching psychology on the secondary school
level were likely to remain unhappy or uncertain with what
was taught, with the objectives;of instruction with the
orientation of the courc.t,e, with',available instructional_

inge-fAhose who taught,the-I I .
psychology courses. Stated briefly those three decisioris
were:

1._ Psychology as an instructional discipline for
high scnool students required definition. This.
definition was'to be functional purposeful) r'
structural (organizational), and pgdagogical,
(instructional procedures).

2. Once psychology had ;been defined,'a decision
had to -be made relative to clientele. Who would
be.ablelto take the Course? To prepare course
objectives and instructional materials for nineth
graders called for 'acknowledgment of constraints
that were not as'likely to operate, with twelfth
graders. To prepare materials and design text-,

M5ooks for selected students who .had the time 'or`
-the bent to take ai'Pextra elective differed from
...preparing materials and writing textbooks for
heterogeneous groupings of,students. Thejdenti-
fication and statement of objectives, the pre-

.-paratiop of materials, and the writing of-text-'
books could be completedonly after decisions as
to who would' be able to take the- courses 'were

?,_ /

made.
(.4- s

.

.

.

3: Also with psychology-defined, one would be able
to describe the qualifications by which teachers
could 66'prePared, certified, and selected to'1
teach the high school psychology courses.

In addition,, the tuggestyion that these-decisions be made
was riot to presume that only.one.answer-or one pattern of
.instruction in psychology was desirable. Rather, hopefully,

'-- the suggestions would stititulate debate and generate alterna-
,

tive patterns, subject to empirical verification and validation.
.

The conclusions drawn from the.findings,from tHe 1974775
survey, taken separately and.when examined within the pet-r.
spective of tie longitudinal data, suggest--that the urgency
of action which Appeared eviden;E,in these earlierdata is
now not so urgent, Despite ,4he fact that the 1974-75 :teachers

a
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1

hadless college preparatory training In psychology than either
the 1970-71and 1972-73 teachers, they'felt more adequate about
the training they did receive. These same teachers were
slightly more likely than their 1972-73 counterparts to
include in their courses the content they thought should be
included in these courses. Of major importance, these teachers
were highly likely to have the same objectives for offering
these courses as students had for enrolling inthese_ciansed
and were very likely to include the content the students
believed, should be included in these courses. In addition,
the 1974-75 teachers felt less need-for and indicated they
would utilize less frequently new instructional materials,
to assist them,-in their courses. In general, theSe teachers
seemed to be satisfied with what they had and with what,they
were doing. These teachers appear to have been dding what
they wanted to do inand with their own psychology courses.

4

While the 1972-73 and 1974-75 teachers disagreed somewhat
on the objectives-hey set for these-courses, they agreed
significantly on the content they'included in their courses.
Interestingly enough, although a majority of 1972-73 teachers
labeled their appdach as 'behavioribtic' and a majority of
1974-75 teachers labeled their approach- 'humanistic,' the
findings which revealed the similarities between behavior-
istic and humanistic,.teachers suggest that the only thing

'which changed over these two years viaslAhe number of teacher2
who used one of theSe two labels to dedcribe theirapproaches.
Thus, one importantcfinding of the latest survey Was 'that
when considered as two distinct groups,, there is no difference
between behavioristically- and humanistically-oriented psy-.
chology teachers. Hence, while differences exist among-,
individual teachers, these differencesi'disadpear when
tpachers are grouped-according to these two labels. In
this sense, the labels these teachers assign to themselves
appear to be ,only labels- -and not much'%16e. ,

. One other trend 'worth noting is that, regarding the
,

length of these psychology courses. There is,a small but.
noticeable trend towards offering more nine -week and orte-
semester length,courses while offering fewer six-week and
Year -long length courses., The -significance of this pattern
may be overlooked. The fact that student,-enrollment is
increasing Must-be viewed within the perspective that much '

of this increase. in numbers is occurring the cost of
allowing fewer students more time (a year rather than a
semester) to study psychologica subject Metter. 'Hence,

'the guantative:factor expressed in terms of increases in .-

student enrollment has to be weighed againSt the qUalitative
dimension o.t providing studentswith less time to stpy in
these psyChology coU es. In retrospect, whil psychology

being 'given away b more students, the quality of
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understanding and appreciating the content and value of the
'gift' may be severely affected by the-imposition of this
reduced time facbr. The final result may be an increase
in the.superficiality in the presntation and learning of
content and information within these psychology classes.

Finally, the similarities inthe responses from the
1972-73 and 1974-75 teachers and the 1,215 students suggests
Mat by and large, the objectives for teaching and the con-
tent to be included withinwthese courses have been determined.t
Florida teachers include in their courses the types of con-
terA identified by this report. Non7classroom teachers inter-
ested in improving the psychology courses appear to have at .

least two alternatives. One alternative is to advocate a
different set of objectives and list of content for these
courses while the other would be ,to develop materiald to
assist these teachers to achieve their own course objectives
and to present the content they have selected to teach. This
autlio doubts the feasibility of programs consistent with
the first option. However, a compromise betweenthe two
positions might be the best way to enhance student under-
standing and application of_psychological content -and,
concepts.

,In the final analysis,'the-reader must keep in mind-
,

that-these teachers were asked to teach a course wIlich'has
been provided no formal guidelines,from either thec-Florida
State Department of Education or the American Psychological
Association. It. has been a course set adrift to develop
its own identity and its -own 'discipline.' That these
teachers have done so well on their own is a credit to
the efforts"and professional talents. where
psychology wouldtbe if it got some support from its friends,`"
or,*on second thought malibe,we shouldbe thankful that its'
"friends" have. not been' d6

,

$
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-e°141'4"4V. 4, REVIEW QF THE LI,ITEKiiURE

Psychology has been included in the secondary school
curriculum since the 1830's. By 1900, it was designated
as a separate coarse with 12',368students enrolled. By.
1935, its growth h41becoMe so significant that the
American Psychological Association '(APA) organized a
separate committee to study.its progress.

The 194 .8 -49 Biennial Survey of Education reported that
enrollment had increased to nearly fifty thousand stiodents .

(46,547 students.)'. In the twenty years between 1932 and
1952, psychology courses in the high schools grew Signifi-
cantly faster7than either sociology or economics curses.

04.4*

The course-gained in popularity and enrollment through
the fifties and sixties. Records on student enrollment in
1961 indicated that over two hundred percent more students
were taking the course than had taken it twelve years before.
A sharp rise, in schools'offering the course and the increase
in thOhumber of states teaching psychology further attest
to this growth. By 1972-73, 6070 U. S. schoolsoffered
specific courses in psychologyhich enrolled 611,468 stu-
dents.4This enrollment figure represented 3.3 percent of
all students enrolled in school dilring the 1912-73 school
year and 8A percent of the enrollMent in schools which
offered these courses.

Studies of secondary school psychology courses during
the past two decades have tended to substantiate each other.,

wthe following list brieflysummarizes the important charac-
teristcs and .facts relative to the status of.precollege

)

psychology:,

1. Student enrollment and numb ,x of schools'Offer-
'.ing the course are rapidly increasing.

.

2. Students and teachers see the course as being
. ,valuable.

, -there ks,a need for psychologycourses 'in''the ,.
. ., . xe,,c,..

curriculum. -44-
, 40*:

4. CourseS are very popu ar amonf students.
-

, ' c7.e . .

, Courses, are offered in all fifty states.

6. Courses are most often one semester in length.
, .

a

/



7. Courses are offered as an elective more spf-t!Tr-
,
than as a required subjesubject. *to,

8. Psychology isAnot required in any state foi
graduation, but a few isolated schools require
it for graduation.

9. Courses are more likely to be offered in schools
with over-500 students enrolrgd.

10. Courses are primarily pened td senibrs and
,juniors.

11. Girls are more likely to take the course than
boys.

12. Whites are more likely to enroll in the course
than blacks.

13. The course is offered in schools regardless
of their urban-suburban-rural settings.

14. Personal adjustment and self. - understanding. are
two of the most often stated objectives of the.
course.

15. Teachers tend to incldde in these courses the
content and topicgothey believe ought to be
included in psychology courses on this level.

16. Courses are usually assigned social studies
credit,:

. ,xo,.,,,

17. TeacherS.are predominantly certified in social
studies. ..
,..

18.. TeachergOiTavelittle cifffidulty in identifying

, their approachds by the labels-7behavioristic"
or "humanistib."

,,-19. ,Teachers.develop-and use a; great deal of
MaterialS:.Such as Tbpular magaz'xnes to supple--L-

P7 . , o
-merit theii, cburses .

,s,.

, Until 1973, the T. L. En4le'and Louis.Snellgrove
textbook, Psychology:, Its'principles and apPli
-14:cation-f(Varibut_editions) was by far the most
-TO-pular:text:I :

- .

21,. MOre'school6 Would offer 'thecourse if properly
-,-'trainedteachers'and'finanCes,weie available.-

,,,,..__, _
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.Figure lA

Bibliography .of ,pSYEhology,Books'Liste.d on the
Florida State-Adopted Textbook List'

Engle, T. 14.., &,Snellgrove, L. Psychology: Its.principles
and application. (5th Edition). New\York: Harcourt,
'Brace, 1969.

Gordon, S. Psychology for

Hershey, G. L., &,Lugo, J.
experimental approach

you. New York:,%Oxforp-i

G. Living psychology' An
. New York:. MacMillan, 1970

.

McKeach.te, W. J., Doyle, G. L. Psychology: The short
course. 'Reading; Mass-.: Addison-Wesley, 1972.

Sandberg, J.. H. IntodliCtIon to the behavioral sciences:
An inquiry approach. New York: Holt, Rinehart and
Winston, 1969.

Tallent, N., & SPungin,C. PsychOlogy: Understanding
.ourselves and others. New York: .American, 1972.



' Table' lA

The Pent of Pages in. Each Textbook Devoted to
Illustrations Bas0d Upon an Examination of Ten
Percent ofthe.To.tal Number of Pages Inc34uded

- . in: Each Textbook
,

Tex)
I

Totatnumber 1-0 percent of

of pages number of pages

° Engle/Snellgrove

Gordon,

HerSh-O/LugO

AcKeachie/Doyle,

Sandberg

Tallent/Spungin

di2
co

4'89

449'

'388

344 Ik

567:

61

45

39

34

57

Mean

r
. .

474.8

% of pages with
illustrations

44
, 44%

25%

36%

60% ,

0%

64%

38%

By illustrations meant charts, graphs, tables, pictures, cartoons, etc.
. ,

., p

, Note: The 'first set of ten pages for each secti0,0f 100 pages-was selected
as the pages for determining the number of illustrations. For example,,

,..... pages,l,through 10 were checked, 101,110,20.1-210,,etc.. When an
o-Illustration was found,ne page was indicated regardless of the actual

.number'ofillustratipis on the one page.,,
,

' .
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Table '2A

; Major Focus .of Chapters Included Within These Textbooks as
'and Specified by Chapter Headings and Titles

,

Identified

. ,

Engle Hershey. McKeachie
Chapter titles Gordon Sandberg MEAN.

Snellgrove Lugo Doyle . . P

Introduction to psychology
'Personality theory4Ereudl-
Personality theory(post,Freud)
rrontiers of Behavioral science
Personality

`Healthy - adjusted personality
Disturbed-troubled personality
Perceptions and sensations
Physiologyanat0My
Learning.

Memory
. .

Intelligence -,

v.Heredity and enVironment
Thinking -.

Creativity/creative'thinking

Motivation(needs/drives) .

36.

...s-

28

33..

31

59

rf

29

25

30,.

26

21

26

18*
, 97

-33

.33 29

31

44
31

18**

33.

27-,
65 . 27 44 84
28, 22

_

12
-.0.-

30 37 48

* .

c
* . 460

18** .

31 26* -
32*

_

21-
,_

** ,

.7.67
,...t.

.

14 4 30

42
36 33 66

- 62

38

56

74-

Growth anUdevelopment 28

Childhood and /or adolescence
Feelings and emotions, -,._

Frustrations and anxiety

Confl'ctidefense mechanisMS
`Merit ,illnesS ; °

.Ther py and treatment
Wcohol and drugs .

J1pasureMent and 6a1udtion0

frt-frr.--T-24413-147f.r14--rvrr': ref-rrfrferfr-1--rr-n3--4

25.00
3.83'

3.50
7.00

27.17

14.83
36.67

_13.83
-7:17

29.00

...,...._ _

<-16:83
7.17'

/-4.50

5.33
,

8.67

22.17 :
' 10-.67

-r- 3.00

. 0.33
11.83
-5.33
12.33-
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' Table 3A

. Major Focus of Chapters Included Within. These TextbookS-as Identified
and-Specified by Chapter Headings and Titles 1

Chapter titles
Snel glgite

rGordon .
Hershey, McKeachie

Doyle' _

Sandberg-g' en .t

Spungq n

)

MEAN

..,._

-Social- aspects of behavior
Family . .

Group, behaving . ,
Interperional relations
Love and marriage I
Fr4dshi,p (peer group)

Popularity/1 eaders p
-Race ,and prejudic .

,Social attitudes' 's
;Work /vocations /careers

Grdwth (personality)ity)

Dreams

Magical ',beliefs '.

Mind-bending
Mythology 1

Parapsychology, bsp.

1-,

..

.

-,.

.
1'2'

32

32

..4

t

,

24 *:24*

32.

.27
,,

,

::'.

--,.

1:4

22

20

. 29

-25

15.

34 26

26 .

.-

:s.

47

65

v
43

22 --

.:

.1 .

ce

4

-

23.50
5.33
-5.33

.4.33
2.34,

10.83

-5.33

4.50

7.17

3.67 ,

3:33
4.83

4.17
2.50

4.4

6

. Note: * -and ** indicate these :topics are treated together within one chapter headfng. title: Iihere%_,:,
they appear, the Rage numbers -are pot 'computed in the Me6n.

S

-\

1

1.

85



° Table 3A Continued

Major-Focus of Unifs ---------------- ---------------- Textbooks as
eci. and Spfied by Unit'lleadings and Titles

Identified

Unit ?itles
Epgle

Snellgrove
Gordon

Hershey M Tallent 'MEAN
Lugo Doyle Spungin

,Introduction to psychology
5Personality

'Wholesome per§bhality
Troubled personality
granches.pf -psychology

Y

Learning,
Intelligence
Development
Mental health
Psychology 'arid education

S39

Disorders/therapy/treatment
Realms-of the unconscious:
Alcohol and drugs
Psychological,gvaTuation
Individual and social -prOblems

'', Family

Small groups
individual and society 62

Psychology arid the indiviailal_
"'Youth in a changing world

-Patterns of human behavior -% '93
'Understanding-human" behavior 89
Understanding yourself
-Development of hpman behavior '
The background of behavior
The determinentl'of behavior. ,

67*
*

24'

111

11.9

136.

88

:90

136

0

36

48,

158'

30 11.50
68. .52.67
86 14.33
60 10.00.

50 23.83
48 8.00

22.67

. 20.17
4.00

66 11.00
18.50

58 9.67

76 12.67
19.83'

1.0.33

22

, 14.67

:15,00
6 :090

8 :00

26.33- .

.



Table 4A
.

List of'games of Persons Commonly Included in Precollege Psychology
Textbooks and Courses and the Frequency of Their Occurrence Within

These Particular Textbooks as Determined by Their Index

Natnes of persons Engle
Snellgrove Gordon Hershey McKeachie Sandberg, Ta'Spunginl 1 ent

MEAN
Lugo Doyle \

1) Adler, A. 5

2) Allport, G. 4
3) Binet, A. - 1 3

4) Bruner, J. 3

5) Eislinghaus

6) Erikson, E.
.7) Freud, S:
8) Fronin, E.

0 9) Gui.1.-f-ard, J.. 13,

10)

9

2 23
13

11) Harlow, H.
12) James, W.
13) Jung,
'14) Kohler, W.
15) Maslow, A.

16) Mead,-M.
- 17) 1341ov, I.

18) Tjaget, J.
.19) Rogers, -G. .

2Q) Skinner, B. F.

21) Terman,
22) Ttiorndike, E. L.

.:23) Watson, J. B.
24) Woodworth,.R.S.

-:25)-Wuat, W.'

2.

4s2

3

3

3

-.3

3 2

2 1

1 1'
a

4
7 1 4

3 3

-7 3

9 417 2

9 ..
.3 2

3' 1

3 6

1

1

- 14_ .., 3

tl
1.
1

13
4,

1

'1
3

9
5 &

11 2

3 .11,
6 15'

2
5

4 1.83

1.33
2.50

1 ---c" 1.33

3
3.3

67
26 ' 13:17

6 4.67
.83
.83

1.50
. .33

3 - 2.83
1 .33
9 .5.17 .

5

3.50-
2.67

5.67,,
5.8*

3 1.83

1 2.33

-4.83
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TA13LE 1B

Crosstabulation of Descriptive Data Pertaining
to the 1,215 Florida ,Secondary School Students

. Who Respcinded to the 1974-75 Psychology Survey:
The -Frequency Dataa

SEX RACE GRADE LEVEt..--i3--.\ AGE LEVEL

w
0
a)

H

W

0

4
0

,--)
co

a)

4)0

rti

0
4
OT.

Males

Females

`501 ---

710

-434

632

1067

48

61

---

-110

19

15

34

3

4

6

1

0

Whites

Blacks

Other

9th Grade

10th Grade

11th Grade

12th Gliade

3-1

rti
$.1 $-10 0 0

4 4 .c:
4)

O, rl Cs3
R r-I

6'137 350

1.2 238 444
r

-.427 347 681

)-1 )-1

to

)-1

co

0 24 83

'1 3. 30

'28 --L

375 ---

795

14 Year Olds

15 Year O1ds-

16 Year Olds

1 2 65 215 212

2 9 138 336. 223

2 10 193 493 362

1,.,

1 0 10 46 53

0 1 1 12 19

3 1 1'

0 '10 16 1 1

0 0 ).75 178

. 0 0 .11 369 40j3

3 __

204 -7-

,17 Yea.r. Olds '

.......... ....---,...,--- ----
.. , .

I
..

.

552

.435

. 4

18- Year Olds

'"A", Grades

"B1" -Grades

Grade-S

-'"D". Grades

"ESE " -Grades
leiptiTipes'

a
Distortion i

F.. 4443 -756

-27q1,34

- 103 I 37 --

29 1215 4 :1.443



TABLE 2B
, f s') , 1)

,

'The List of Objectives for Teaching Precollege
Psychology. Courses Worded as This.List Appeared.

On the 1972-73 and 1974-75 Teacher Questionnaires

Below are a number of obActives for teaching courses in psy-
chology at the'eedondaty-sdfiool level. Check those'ciibjectives
which most accurately reflect the objectives you set for your
course(s):

a) to help students in their vocational plahning°.

b) to help' develop an.appreciation for/Psychology as-_,a

field of scientific knowledge and inquiry.

.

,c) to piepare studehts for college psydhology 'courses.

d) to elimin /te many Of the misconceptions s,itudents_have
.

- about psychology. and psychoIOgists..--
,& .

=r--

e) 'to, assist-students 4 lirepa.±1,h6 'fof family life.
N :':"i7.- , ,

.

f) t6-:assist_ students . in .dOeloping a basic 'philosophy
of:IK-fe . : ,

_

, , , .
.

, a'

g), td help students iirlderttand and;deal with their
N. _

., personal. problemS,. '.7i - .',._ N.

-; 4 ,
% * -..

0 -
. ' *-r;;F: -4-:

14x.liai17h) . to assift studenWitQgnd,4standing/ the vo
associated witil pgyatit210, : ':::: , r

. ,- _,ree;,, ,- ,
i ) to assist .students 10'clAt.ing, tcIife and solving

life's problems. . .,i:Nf, e °
.,

rat
,,
N;is ,,- ... ,". A '1

better
-

14) to help studen1S better lin"Astar4and accept `them,;. seines as .inOviauaIs: , -. -- ,.f-1 .c

%.
k)- to apply NpsychOlogical,kn4*1edgeAp uriderstan con-

temPorry.,:sociai ,prOblems?:'-4414:

4.1 to help OttidentS cope"' - problems;..aasociated with
-.emerging. adolsteae.

other :(SpeCif0,J



TABLE 3B
s 410jr:I'

Rankings of Reasons for Taking Psychology Accordihg to the Sex, Race, Age,
, Grade Level, and Academic .Lever of the 1,215 Student 'Respondents

/
.

.
-1, " .

. .
.

, .

Reasons for Taking Psychology .

N

r4
r4
AS

o

SEX . RACE AGE GRADE:GRADE LEVEL ,-ACADENC LEVEL
.

-

. 4 c n u o .

..,. ...:. . .
41 .

...

z t4

,
..

NA .

al

W

M

i4

il):0
.

AS

SI .A1
0
W

.:
r-I

2 I. 2
0 0 0 0
W a ) .. a) a )

: , .. to> h :
-I i r-i 0-I-

a 1 'I*

VA E1 . -
. .

A. Help with problems
B. Help with ,lifers problems
C. Understand and..accept mySelf

° -...-----

D.. Undeistand social problems ,
E. Prepare fch future 'family fife
F. _Prepare for college psychology courses,-, ....: .-0. Develop a phficriophy of life :

1-1:, DevelOp an appreciation, for psychology
I. Cope with problems of adolescence

, 4-

J
' -

J. Help m .With Vocational planning.
K. "Elimih to misconception about psy. .

L. Unds tand vocabulary of psychology
(- .

e---- '

M . o eri r --;

,.1
2
3

4
5
,6

7
8
9

10
11
12

13-12

1 1
3 2
4 3

11

2

1
2_
3

t

3
4.5
6

4'.,5
2

-8

1
8

12

10
13
11

8

1
4.,5
4.5

-
4.5
4.5
4.5

- -
-

.

-4.5
-
-

-

..-,
2 1N. 1 - ill
7 2 .2 ..3
2", 3 3 . 2-- -
4.5* 4 4 . 4-
7 0 ..6.5 5
9.5 9' 5 6=-11
2 5 6.1 7-

11 7 8 8
4.5 8 9 9

-
.

12:5-11 10 11
12..5'10 11, 12
9.5 13 13 10

7 12,12 . 13,.. ..,.
-

1

..

. 1 1
- 3.5 2 ',3,,,2
- .2 3 2

5:5 4 4
- 5.5 6 6

8 5

3. 5--1-
- 9 7 8
- 1 9 9

,
- 123 10 12'
- 12.5 11 11
- 10 13 10

- 8- -.12-13

1 1
3

3 2

1
2
3

1 % 1
2.5 C ,

2.5 2.5

2_ 4
6 6
7., 5
;'-- -

S 7
8 8

10.5 9

13 10
9 13

10.5 12
_ .

11

5
4
9
r
'6.5
8
6.5

12
1.3.
10

3

4
6
5

7
'8-
9

10
11
13I

.12

4 4
6' 6
5 5

-7 7
'8 8
-9 3.0'

11 9
12.11
13 12

10 13
...

5'
6,

7

4
8
9

13
11
10

12

4 5
6 2.5

lt) '8.5

5 7

9..-_ 10.5r 10.5
12 : -8.5

134'',-,12
13 '13

11 6

fto few tesponses-that, these werd not anked.

..,
4 a- I

i
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, `TABLE 413

Comparison of the Rankings -of the Topics' the 1972-73 Teachers Included in Their
Psychology Courses with Those Topics These Same Teachers Thought Ought ,,to -be

"-:Included in These Coursesa
.

Topics

'Topics the Teachers
Included Within Their../.
Psychology Courses'
F R.

.r
Topicth the Teachers
'Thought Ought to be

Included in. These Courses
F %,.

. '
A. Inielligence,
E. Mental illness
C. ,persodaIify. theOrY

D. Mental health.,
E. Emotions .

SoCial behavior .

145
-140
139

5

0

G. ,Learning and thigking
H. Mbtivatton -,
'I.. Mental retardation

a. Heredity, and genetics.
K. Abnormal ,tehavicir
L. Seneition'!aild perception

M.' - adote.scent
- N. of" ,.psychology

'O. 'Parapsychology,

akoholism,

.119'
1.15 \.

106 .

106
- 3102

101_

91.8 1 .

88.6 \ 2

88.0 .3
,

'85:4 51

82.3 5

76.6 6 '

75.3
12.8
67.1

67:1
64.6

100
-

. 63.3
. 60.8

95. Z-360..71

e 9.4

Q. Marriage ancl,the=1fanli.34,i .. X91 57.5
R. Growth andedev,elopmentI.:
S 4.:V

Alman-- body (physiology.):
U Child p0;e..'"

V. S.tatiatic-b

, - PS '''
ar

7
8.

'9.5

. 9.5 -
11
12,

13
l'4

15. '

, 55.7 l9.'
65, -41..1 20
45 28.5 ,21

aN =158

22

.

-.132

127

.131
137
123

113'

124
109

111
- 107

i

95 ,

63

- 52

77.2
83'.5
80.4

82.9
86.7
77.8

71.5
78.5.

69.0

58.2
70..3
$7.7

'
76'.6

61.4
53.2'

60.1
61.4
66.5

62.7
39.9
.44.3

32.9
5,

7
2

4

3

1

6

9
.5
li

18 '

10
12

15.5
'13

14
21.

20

22

:"
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TABLE 5B

Comparison Amongthe 4hpi.cs Included Within and Topics ThatOught
To Be Included, withinPsychokogy.Courses Between the 1972-73 and 1974-75 Teachers

Topics

A: Pprsonality theory
B. Mental illness
C. , Emotions

D. Mental health
'E., Social behavior
F. Intelligence

G.' Abnormal behavior
V

H. Motivation
Y.' Drugs, alcoholism, etc

J.- The adol,escent
K. Learning, and thinking
L. "Parapsychology, ESR

M. 'Olowth, and development'
N . Love
0 °Mental retardation 4

...... .z.o?.

P.01.History.of,psybhologye
Q. Stnsatioh iiiiciDercdption

. R. 'Heredity ,and gpnetics

.S. .Marriace.Ind the family
T. Child CaqA.
U. .,Human kody, physiology

' V. Statiptics

'

':
,' 0 . . .

r (22) 2g.:86,T <-.601,:Corrolation betWcen COlumn'l-end-2
,r (22) a4,481, P <..005 :CoVrelatiehlietwepa,CoIhMn 1 40.3
--S.' .

*r,(22/4.4 .88,.B. < .001.:Oorrclaticri betiicciVtOlume rled 3
ft(22) m .89, P' =< .001 :Correlation between Column.3 and 4
E4(22) '.93, il... .00I(iCoirdlatiorl between colOmh,Zand..471

. -4-

1972-73 Teacher Respondents

. Topics thought I . Topics thought
Topics included should be included .Topics inc'uded should be included .
WAthin courses. within courses votabes within cearies

R 11,

1,

1974 -75 Teacher Respondents ,
-

3 i 4: . :.

2' 2

5 i.

i
r:s 6

'

'

1

7 .'

11 . 10
.8 ' 5
,16 i 17

13 8.

7 I 9
15 .° 19

. ,

18 13
19' 14
9..5 . 11 '

CD 4.
14 15.5
12 ' 12

21

12

9.5

11.28(1;!
h

.

v

.
20 21

...
22 .. --' 22

I

'

22

t
.
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TABLE 6B

/ K

,

Rankings ef,t Topics Which Should Be Included in Precollege Psychology Courses According
to the Sex, RaceAge, Grade Level, and Academic Lev1,1,of the 1,215 Student Respondents

-4w.

, ` .4
0-13 .

0 ,

-Sex Race Age
,

1

Grade Level Academic Level

..
21
Z

0
74

V
114

'

. S Li

-g

W W ..,'W
4. , 4
A' A' A'

W W4 03

A A

,

1

:

.List of Topies.

rsi .f,
Or ..S. O .1

. 44. . .

r- cori ri
_

co ,o' .4 24' r".1 1 r".1- ,
.4 0 Zi

.

h. Emotions
B.. sacral behavior . ,

C. Personality theory_

.

D. Love , .

E. Mental' illness
'. Abnormal behdvior

.
G. Marriage and the family
)1,. :- The adolescent ''.-8

I. . Mental retardation

J.' Drugs; alcOholism,.etc
X. Parapsychology, ESP.
L. Learning,and thinking

- .

Me InteftigenCe
N. Mental Health
0. Motivatidn

P. Growth and dgiexoppqpt ,
0. 'Child- care
R.- Sensation and perception

S. HeredSty...and genetifos, ..
T. :History of' psychology .

U.' -Human body (physiOlogy)
. ..

14,';' :Pt.17,40.1;0..,,. "- -

: 4-1'''''''''''''

2
, 3

4

. 5
' : 6 --;"

, 7' ,

:9

-10
11 .

12 .13.

13.:
14
15.5

At: _
17' 117=

.-':

1
2

,4

3
6

7

10
11
8

'5

12

5
14

16

18'

go
la
1

'

1
3
2

0
4

5
7

6
,8

..9',,

2

11,
1 0 ,

-1,4;,:

_13,,
.17

.,' 16,,'

:1,15',

18

19'.

,lovi

'21;

.722''':

2'. 1 5.
11 2 9 5
5 .5

..

1 , .1.;5
4, ' 9';.5,-"

. . ,'3i8,.4:5

3 i:5
.16 -./. 7;,,, 5.5

7 2 -'9 17.5.

'8.5 lo 7

12 11 13
s . 1 0 12 14

6 11 15;5
%14'-?..-14 9.5
:17 15. 20.,5

;'1,5" 1t 13
:13 -:V7, ,9.5
;20, .18: VI .5

/8,, 11*".''.15'..5

,:i,i19 ",20' 19,,
21 '21 *5

224v 22 22

-./. 1.-"--/ -",),_

%6.5 1.'5 /I
2.5 5.5 3_

i4 8" .': 4'

14' 1 . 2

25 5.5 5
9'.5 '7.5

14 2.5. 9
14 5.5 i 7.5
2:5012.5..11

14 ,'' 5:5 6'

147 12.5 10
21 15.5 12

14 ' 9.5 15.5-
/6.5.178_ 13
6.5. ig- . 14'

21; 12.5 15.5
/4 12%5 18, :,

t -18,2 17

14 21, 19
6.5 ).:5:'5 20:

14 '-'21,'"' ,21.

-21 . 21 : .22

.....- if_

1 1
2 2
3 ', 3

4 4

5 .. 6
6 7

7 5
9 8
8 9,

11. 12
10 13.,

13 10,

12 11
'14 16
15 -.717

16 14
'17' 15
18"18

20 19.
19 20
21 : 2i.

22' 22,

--

7.5
7.5

18
.

2.5
1
7.5

4"
7.5
18 .
2.5

7.5
13.5
21.5

13.5
3%5
13:5

21.5
7.5

:18 )

18
7.5

'13.5

18

1 1 . 1
2 3 2
3.5 4 3

.

3.5 2 5
6.5 5 4 ,

9 .. - 7 6

6.5 10 7

. '8. 9 9

10.5 11 8

5 . 6 '12
12 8 13
10.5 12' ,11

15 14 10
),9 -13 14 ;0'16

-40.5 15 15.5

13 16'k- 15.5
17.5, ..,0 17.

15 . 18 18.

.17:5 19 19
15 .20: 20
22 24.- 21

Ao.s 12 - 22

1.. 1
2 2
3 3 ,

'5 4

4 6

6' 7

8 . 5
7 8 ,

9. 9

14 16
.12 ),t12

11 11

10 13
14.5

13 14..5

15 17 ,

18 16
17 18

20 19
19 ' : 20

22 21'
-

,21. 22

. _.

1
2

3

'

4'

5
6

9

11.5
'7.;

8

11.5
13

14
10
17.5

-16
15
17.5

19 .'

20
.21

22

2 ,3.5
6 P7:5
5 11
-

1 2 i
4 5.5
9 13

'v , 5.5
12 9.5
V0 16

3-, 3.5
9 1
9 7.5

11 9.5
16 12 \
17 17

15 14.
14 15
20 18.5

19 18.5
18 -20.5
21 20'.5

qi

'22: 22 :

.

A.1114
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Comparison of Rankings For Topics Included Within Psychology Courses Between the
Behavioristic and Humanistic Teachersa

,

I

Topics

A: Mental illness
Personality theory

C. AbnOrmal behavior.

-D, .Bmotioni
E. 14ental,healfh-
:F. Social behaitior--

. Intelligence
H. . Motivation
I. Drugs, alCohdlism,-etc

00 J. 'Learning and thinking
K. Paiapsychology, ESP
L. Mental retardation

1

.

M. Mhelidolsecent -

N. History of psychology
',.. 0. Growth and development

. .

. .

P. Sensation 'and5?ercePtion
. Q. Heredity and genetics'.'

R: Marriage and the family,

.*
S.; Lve

, t.
T.. Child care
U. Humanbody, phpsiology

. ,
.

. - ..
V. Statistics

, .

G 44- 15:9 6.5 77 .78.6 6 .0374 .8466. n.s.
-v.

42 72.4 8. 71 72..4- 9,5 -'1.0326 .8567 ms.
. 41 70.7 p.s, 71-, °"72.4 9.5 .0027 .9586 n.s.. $

- ..

41 ::70.7 9'.5 60 61.2 13 1.0454 .3166 n.st

'40 169:0 11. 62 63.3 12 .3015 .58.29, n.s.

38 :65.5- 12 .51 520 16.5 2.1786. 01394 n.s.

% 35 ,.60.3 13:5 74 ° 75%5 go 3.2929' .0696 no.
35.: 60.3 13.5 c 51 52,0' '16.5 . .7077' . .4002 n.s.

34 58,6 15.5 58, '59.2 '14 ..7 .0099. .9209 n.s.
f . ,

.
,

34 ''58.6 15.5 '49 50.0. 18 .7689 .3806 n.s.'

'.33'. 56.9 17, 47 '48:0 19. .8146 .:3809 n.s.

32 55.2 18' 155 57.1- 15: -.0053 .-.9420 n.,S0
4.,

.
. -, :

29 ' 500 19., - 64 65.3 : 11 -2.9383 .0865- n.s.

19 32.8 204 '36 ",36.7 20 -4082 .1422 n.s.
, .

19 :32.8 20e5 -28 28:6 21 .1372 .7111 n.s.

'-ibl3 22.4 : 22' 18, 18..4 22 . . ..166': :8858 .s.

Behavioristic TOchers 'Humanistic Teachers b
. °F " % 1 R : .% , R x. '1/411 2<.05

z .

54 . 93.1 1 . 85.. 86.7. 4.5 .93680..".3331 n.s.

51' 87:9 2 = 88 89.8 1.5 ., .Q991 .9240: n.s.

,. 49 ., 84.5 3 73 74.5 8 1.5888' .2075 n.s.

47 '.t1.0 -4.5 88 89.8, '1.5 1.7077 .1913 n.s.

47 4.5 86 ,-87.8 3 .8292 .3625 n.s.

44 . 75.9 .6.5 85. 86.7 4.5 .2.297a ,'.1296 n.s.

.

b .

aF....MY 'Es .87,

b'
df(1)

....,
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TABLE 8S'

Comparison of Rankinv for Topics Teachqrs Thought Oughtto be Included in precollege
Psychology CoUrses Between thelBehavioristic andHumanretip Tehchersa

Topics
Behavioristic Teachers
F, . % , R'

Humanistic Teachers'
F X2 E<.O5

4
.

. .
p

t A. ,Emotions , 49 84.5'4 .5 78 79.6 2.5 .2981 .5851 n.s.
B. Mental illness J 49 84.5 1.5 -'72 73.5 55 1.9462 , .1630 n.s. .

'C. 'Personality .theory. ,

-47
'81.0 3 83, 84.7 1 .1372 .7111 n.s.

.

. , e ...
.

f.

4t, D.' Motivation 45 77:6 8, 5 70 71.4 .4306- .5117 ii:s.
E. Abnormal behavior 45 977.6 5 67 68.4. 10 1.1678 .2926 n.s; ''

',F. Learning and thinking 45 7'.6 5 66 67.3: 11 1.3957. .2374 n.s.

G. Growth and development 44- 75.9 7 71 72.41rN,'..* ;4,0783. -.7796 ..n.s.

1 __ __,

H. Slboial_dehavior 43 74.1 8' 78 79-.6'. 1:5 ----1.3488. .554$4.e.-_,
I. Mental4health.' . 42 72.4 , 9.5 72 73.4 5.5 .0019 .9656. n .S.,.°-'.

. .

I. The adolesdent 42 , 72;4' w 9.5' 69 70.4 - '9 .0071 '2323 n.s.
K. Intelligence _ . 41 7p .7 11 75 ; 76.5 4 .3816 3367 n.s.
.1....' Mental,rdtaxdation '. 39 i2 51 .-/ 52.0 18.5 2.8545 .0911:*n.s.

.

67.2
..,. , .

'63M. Sensation and perception 37 .6ii.8 13 64.3 12 .0122 . .9119. n..s.
.14. Marriage and the'familY 36 62.1. a- 14 55 56.1. 16:5*- :3137 .5754 '}.s.

- .
.

O. EiStory of ,psychology
. ,

.35' 60.3 .15 .55 9 56.1 16:5 .f...1213 .7277 in.d.2.3

0:) . .

P. Drugs, alcoholisni, eta. 34°'= 58.,6 16. 59 ,*61)--.2 '13,5 .0007 .9794 h.s.

R. Heredity 'and genetics
Q. 'Love . '33

3f
056.9
53.1

17 59 8041'r3.5 .0564 .8123
56 57.1 15 .0797 - .7778

'
.

18
i . ...

.

.
S -Phol ES? -----

....
arapsyc ogy, 30 51.7 19 51 ,52.0 158. 0163 .8985 n.s.

T. Child care ,,- 23 '39.7 2D 43 '.43.9 20 1213 .7277 n.s.
U. ! physiologybody, physiolo

. . 44.4-
--, '22, -_ __. 37.9 21 40 40.8 2J/ . 348. .8520 'ti.s.

. '. ., . .
. ,

V. 'StaltiStres . 329'."-,.:32:8, 22_ '36 36,722 08 :7:121..h.S:1,.
W. Other . .' .4

,..--

\
,.'' 2 y -11 . 11.2: '4,'-' 6.----"./-:. ,



- TABLE 9B

Correlation Data Based Uponthe Major Areas of Teacher andStudent
Data in Which CorrOi.ations Were Computed .

Description of Correlated Factors

. .
,

between the 1972r73 teachers set fbr theirA. porielation objectives the
courses-and the objectives the 1974-75 teachers set for their courses

B. Correlation' between the objectives the 1974-75 teachers set for their '
courses and the reasons the 1974-75 students cited for taking these
courses . 110,- N ,

.,

-- .

C. Correlation between the topics tho 1972-73 teachers included n their
. courses and the topics these teachers thought ought to be in uded

in such tourses , t. . -

D. Correlettlion between the topics the 1972 -73 teachers, included in their.--,
courses and the topics the 197,4: -75 teachers included in their 'courses

. .
.

140.5 12 ...51

6
,

.--- - .

'60.5

'. 320.5 22 .82
4

-

208.5

Ed2 df rs

12

241 22 .86'

22
/

.88 :

,,,,..,.....

.

121.5 22 .53.

"okftiok '

188.5 22 :59

# E. Correlation betWeen the topiCs the 1972-73 teachers thought ought to
be included in-their courses and the topics the 1974-75teachers
included in their courses. . .

000
. .. .

..,

P. Correlation
-

between the topics the 1972-73 teachers thought bugheto
be included in their courses and the topics the 19`74-75 teachers

° thought ought to beAncluded in their courses .

. .

_ G. Correlation between the topics the. 1974 -75 teachers included in their
'courses'and.the;,-topics these teachers thought ought to be- included
in these courses ,

E

.05

'.095

.001

.005

.00l

'.001

. 1 . . . .

H. Correlation between the topics] the 1974-75 teathdri included in their .-
?' courses and the topics the 1974-75 students thought 'ought to be.,

..4 ii

*

-:....1. included in these coursep . - 22'. .65 .605° 552.5
. .

I. Correlation between the topics the 19747,75 , leachers thought ougl.t.tcL .
, .

. .
be included in:their.coUrses and th2 topics the 1974-75 students ,

:
.

733 - 22 .59' .01thought Qught to be included 'in these courses, , .

, . . ,.

J. Correlatral between the'typesoonstrUctional aids the 1970-71.
-teachers desired and the types of aids the 1972-73Iteachers,desired 39 11 .82 .005

140,
.

. , ,

I' ..:1972-73 teachersK. 4dorrelay.on.between the types ot'instructional'aids the
51.5desired and'the types of aids the 1974-75*.eachers-desired - 11 . .77 .or

':-.*,

L. cOrrelat,ion'between thetypes of.instructional'aids the-1570-71 teachers
, .

. _ ._ .,.

sir. desired and.the-tYpes ofaidsthe 1974.-76-teachdrs.desiFed ' ss* ` 17 11 .01

M. Correlation between the types of,instruCtionalitaids.the.1574-75 ..teachers

.., . desired ind the types of aids, the 197'4-75' E,:suaente desire&to sie their -

teachers 1113's -.,;-..4, . ,/ 8.1. 13 . ',.oi

!.-.--, -t.;. ."

l
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a TABLE
.10B.

Table Of.Correlatien,Data Based tipon The
Cha aceri,stics of'the'Students Who Responded to Their Qtiestionn'aire

4
ObjeFfivesl

Descripti. Correlated ractors
. I

Ed2 r

ToPici;2 .

gd2 r,

,t

O

Males'-
. .

44.5 \BS .005 136 .92 ..001

Whites:-Blacks

Whites-Others

Blacks-Others

4
43.5, ' .88 .005

113.5 169 .04

122 .66, .02'

10th' GiadeLl,Ith Grade

,Joth Grade-12th Grade,

,11th -rade-120i. Grade

58.5, .8

17.

83. 5

30

.16 Year Olds-17,vear7OldS. . ..

16 Year Olds-1-8 Year 'Olds
,.:

17 Year Olds-48 Year Olds

TA", ;stAidents-"B" Students

"A",Students-'C." Studen,ts

"AP- Students-1'D." Stua:en.ts

.

13'8 001

studots--"EIF" cpttidenti.

"A" 'Students- - "C" Students

"B" -St.udents-"`'D" .Stiidents

"B stl3den*s- "Or" StlideritL

-4ttideTtrs.-:71M.Stu.t.1911S-7

ixoe.

at.
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TABLE 118

CrosscorreXailon Table for. ankings of Objectives
According ts,,the Grades These Students Received

In Psychologyiat the End of the Last Grading Terma?

Grade A B C ' D E/F

A

B

C

Dr

E/F

1

1

.

1.00

'

.

.95

1.00

41

_
..

.91

c"
.90

1.60

*
.

':86

.83

.90

1 . 00

.

.83,

IY

.77*
.

.72*

.'15*

1.00

aA significant at .005 level except .

is

TABLE

C scorrelation Table for Rankings of TogicS
*Cording 'ec5:the GradeS--Tbese StudentS Receiiied

,Ti). Osichology at the End of the Last Grading Terra

1,1,w-

Or

ar;

.;
I -

o

0

a;

P

Grade
,

A B
.

C D E/E_
.. t,

...

AK 1.00 .97 ,-.:91f :Ej5

1=-90, .-*,-'4'n-i-.;tim'';
. ,
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TABLE 13B

r''

Correlation batik Based qns:41 the Behavioristic and Humanistic Approaches
To The Psychology 'Courses Taught by the 1974-75 Teachers

'

Description of Correlated Factors
_

.
.

.

A. Correlation between the objectives the.. behavioristic teachers get for their
courses andthe objectives the humanistic teachers set for tteir courses

.4-- . .

.B. Correlation between the objectives the behavioristic teachers set for. their
c 1. courses and the reasons the studentsocited- for taking these courses ,

. ...o . ,

's C. Correliticdbetween the objectives the humanistic teachers set for their
courge4'end the reasons the students- cited or taking these courses .

`'..'

_

D. CorrelatiOn between the topicS Cho behavio is teachers included in these

Ed? df r

.

96 12 .66 .02
, .

.

75 ' 12. .74 i ..01

B8 12 .69 -:,

.

'-- .

229' , 22 :87 ' .001

, '

' 266 -, 22 .85 .001
I

22 .86 .001

. . Correlation-betWeen the-topics the-humal4stic teachers included intheir .

199,
.'e

:89.' :00122

courses .and the topicp the humanistic teachers included in theirocurses
a _

E. Correlation between the topic's the behavioristic,eachers thought oughe .to
be included' in these-courses and the topics the humanistic teachers..,

i thought ought, to be ,idclUded in theie courses '' - '.
.

T. Correlation -between the topics the behavioristic teachers included in their
course's and; -trie topics -these teachers. thought ought t6_ be included- in "

.... . theSeSouises 243.3,-

.

courses-and the topics:these teacher0 thought ought to -be included in_
these courses .

199.5
,

H.:* Correlation-between the topics the behaviO0.stio,teaCheo, included., n their'.-.. _ "courses and the IliCluded .'.topics' the students_ thOught ought-to:15a in.. .
, _, ,,.

these,courdes :- , 4 701, 22 ..6.0 .005
...

-

'-'''-

- - , , .

-I'. included in iCorrelation between. the 'topics ttie humanistic tedCherS heir.,
courses and the topic'. tWatudenis thought sought:to be included in'

.these cOursesY _,., .
-

,.

J. Correlation betWdeli;?ilie. topics the -.beh4ViOristld. tedCherS thought ought , - -
'-1t.!---,,tg. 6t;, included'2Xntheeit, courses -and:theY,Itopics-thstodente thought`
Z.5-'

ought Os be -Included in these courses' . ... : . '694. 22. .61°
.

orrelation betWeem the topics,;the' humanistic- ,teAohers: thought., ought to :.,..

be-In4nded in-,.i.11,e`de;Ooiii,lie-.and-.007:tOPios: tbe 41251AOS thoRght.Ought 1
4/0 .1;M*14,1414,&'44i*,4000:60PielL -- ' . "',,,


